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The article focuses on planning and delivering effective reading skills lessons
in an online environment. Over the past time, the spread of COVID-19 has
immensely forced teachers of all educational institutions to increase the use of
technology in the teaching-learning process. The new teaching environment
has brought new strategies and techniques to the classes. While teaching
reading can feel easier face-to-face in a number of ways, it is possible to adapt
and teach reading skills successfully online. In this article, the issue of the
similarities and differences between face-to-face reading lessons and online
reading lessons is discussed. The outline for an online reading lesson with a
detailed explanation of its elements is provided. The structure of the reading
class is viewed through the scope of its purpose and targeted reading skills.
Common elements of lesson planning include warm-up, objective discussion,
present a model, guided or controlled practice, less guided or controlled
practise, independent practice, assessment. The article also presents the ways
how teachers can display and share reading materials online. It discusses the
advantages and disadvantages of each option in depth. Practical ideas and
suggestions for tools and activities to help learners develop reading sub-skills
and improve students’ perceptive skills are presented. It is also offered online
resources for developing reading skills and provided a detailed description
of their features so the teachers may choose the ones which will best benefit
their learners. Implementation of virtual tools helps develop students’ reading
skills and requires knowledge and practice. Any tool and activity offered in
the article allow both teachers and students to improve their reading class
cooperatively and interactively.
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CrarTs mpHUcBSUCHA NHUTAHHSAM YNPOBAPKEHHS CYYaCHUX AUCTaHLIMHUX
OCBITHIX TEXHOJIOTiH i Yac BHBYEHHS AaHMIIHCHKOI MOBHU CTyICHTAMH
BUIIMX HaBUAIBHUX 3aKianiB. Lle 1ocmipkeHHs CIpsSIMOBAaHE HA BUSBICHHS
BIUIMBY OHJIaifH-HaBUaHHS Ha (OpPMyBaHHS HAaBHUOK UUTAHHA. Y Ipoleci
JOCIIIPKCHHS. KOHKPETU3Y€eThCs MOHSATIMHUI amapaT HaBuaHHS B (opmari
OHJAMH Ta odiaifH; BHOKPEMIIOIOTHCS IMO3UTHBHI 1 HEraTUBHI CTOPOHU
HAaBUAHHS 13 3aCTOCYBAaHHSM EJICKTPOHHUX TEXHONOTIH IS HaBUAIBHOTO
opolecy B 3aKjiajax BHIIOI OCBITH; aHami3yeTbcs €(EKTUBHICTH
JUCTAHIIHHIX TEXHOIOT 1My KOHTEKCTi PO3BUTKY HABUYOK YU TaHHS. JleTalbHO
OXapaKTepU30BaHi MeJaroriyHi LUISXW BIPOBAIKEHHS MYJIBTHUMEIIHHUX
3ac00iB HaBYAHHS i Yac BUBYEHHS iHO3EMHOI MOBH SIK KIIOUOBOI YMOBH
(yHIaMeHTaNnbHOI MiArOTOBKM KBasli(hikoBaHOTO (haxiBIlsI, OPi€HTOBAHOTO
Ha 3aJI0BOJICHHS MOTped cydyacHOCTi. BOockoHaNeHHs HaBHYOK UYHUTAHHS
0asyeTbcsl Ha PETENBHO MPOAYMAHMX 1 MigiOpaHMX BIpaBaxX, KOXHA 3
AKMX Ma€ Ha METi BJOCKOHAJIEHHS OKPEMOTO ACHEKTy HaBHUYKHM YMTAHHS.
ABTOp CTarTi MPONOHYE INJIaH MPOBEACHHS OHIAWH-3aHATTA 13 JETaIbHUM
pO3’sICHEHHSIM HOTO eNeMeHTiB. Takuil MigxXix JOmOMOXKe BHUKJIaJadam
CTBOPHTHU CTPYKTYPY 3aHATTS, sIKa MOXKe OyTH afjanToBaHa 10 Oy/Ib-sIKOT TEMH
Ta piBHA 3HAaHb CTYACHTIB. l1le OTHUM BaXJINBUM €JIEMEHTOM JJISl IPOBEICHHS
OHJIAMH-3aHATh € crocoOM BimoOpakeHHS Ta OOMiIHy MaTepialaMy JUIs
YUTaHHS. ABTOpP HABOIUTH NPAKTUYHI PEKOMEH/AIIi1 Ta MPOIO3UIii nepeaadi
iHdopmanii, siki Oynmu ampoOoBaHI Ha 3aHATTAX 31 cTydeHTamu. JlocBin
MIOKAa3ye, [0 HABUYKH YN TAHHS aKTUBHO BJIOCKAHATIOIOTHCSA 13 3aCTOCYBAaHHIM
CydacHUX OHJalH-mmatrgopMm. Y AOCHII)KEHHI 3ampONOHOBAHO OKpeMi
OHJIalH-pecypcH 3 JeTalbHUM OMUCOM iX ocobnmBocTteil. Lle macte 3mory
OCBiTSIHaM BHOpaTH Ti, AKi HaiOinbpIIe BiINOBINAIOTH iXHIM HOTpebaMm.
VY 3B’S13Ky 3 IIUM PO3BUTOK HaBHYOK YUTAHHA i/l 9aC BUBYCHHS iHO3EMHOI
MOBH PO3TIISJAAETHCS SK [IUIX 0 TBOPUYOCTi, pOOOTH B HOBOMY CEPEIOBHIII
Ta 3 JTIOABMHU Pi3HUX KYJIBTYD.

Problem statement. New teaching environment
fosters teachers to provide students with new learn-
ing approaches in a more meaningful and interesting
manner and motivate them to learn while improving
their language skills. While teaching a foreign lan-
guage to students, reading skills have a great impact
along with other skills such as listening, speaking,
and writing. Reading is about understanding writ-
ten texts. It is a complex activity that involves both
perception and thought. Readers typically make use
of background knowledge, vocabulary, grammatical
knowledge, experience with text, and other strategies
to help them understand written text.
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Recent research and publications. The stu-
dents learn in different ways, and there are various
approaches to learning which highlight different
aspects of the process [1; 3; 7; 9]. Our work follows
the theory, which focuses on how information is given
to learners and refers to visual, auditory, and kinaes-
thetic learners [1, p. 24]. Visual learners respond well
to pictures, colours, images. They need to see things
to help them learn and remember. Auditory learners
learn best by hearing things. Kinaesthetic learners
like movement. They need movement and hands-on
tasks to help them learn. In any class we teach, the
learners will have a range of learning styles. This
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means that to improve students’ reading skills using
an online setting, we have to use a range of activities
and techniques so that different styles of learners are
interested and can learn from the lessons.

The purpose of the article is to demonstrate that
it is possible to adapt and teach reading skills suc-
cessfully online. It discusses theoretical and practical
approaches to planning and delivering effective Eng-
lish classes focused on developing students’ reading
skills online.

Presentation of the main material. There are
several skills involved that students need to be
effective in reading. The most common are scanning
(reading a text quickly to pick out specific informa-
tion), skimming (reading a text quickly to get a gen-
eral idea of what it is about), and inferring (deciding
how a writer feels about something from the way
that they write rather than the words they use). Some
educators distinguish other reading skills such as
predicting, recognising links, establishing context
for reading, guessing meaning from context, iden-
tifying the target audience, identifying the main
message [3, p. 240]. It is the teacher’s role to work
with the students to analyse what these skills are and
to show them how they can be improved. Having
this in mind, the teacher also needs to ask compre-
hension questions and conduct activities to practice
these specific skills. There are many reading activi-
ties [ 5], which give opportunities to teach learners of
different types a variety of strategies:

— silent reading — everyone reads a paragraph or
page silently, and then questions are asked about the
task or vocabulary, etc.;

— listen and read — participants watch part of the
movie and then read the same portion of the story in
the book (this is a good review and a way to cover more
difficult passages twice for better comprehension);

— read and listen — participants read a passage in
the book and then review the same part in the movie
(this is an excellent way to focus on listening to
dialogue, vocabulary, grammar, and comprehension);

— read and discuss — the leader can ask questions
about the reading or how the participants feel about a
topic or idea presented in the book or movie;

— read and write — participants can write book
reports or short essays in a class environment;

— share your favourite part — after students listen
to (or read) the book, have them share their favourite
part and explain why they like it. This will be good
speaking practice, and can even spark discussion if
other students are allowed to ask clarifying questions.

The outline for an online reading lesson varies,
and many models might evoke a similar look to lesson
planning. The essential elements of lesson planning
do not differ much whether you are teaching face-to-
face, online, or perhaps in a hybrid/flipped classroom
model (both online and in person) [10]. While teach-
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ing reading skills in an online environment, the teach-
ers should think about the following structure of the
lesson: 1. Are there tasks for learners before, during,
and after reading? 2. Are there a range of tasks that
appeal to different learning styles? 3. What reading
skills do the tasks practise? 4. How can you make
these skills explicit to learners and help them identify
how to improve their skills? However, it is important
to remain adaptable and flexible if something is not
working. In this case, the teacher may disregard the
plan and respond to whatis happening in the classroom.

An outline allows a teacher to follow a logical
sequence from one activity to the next, leading to a
pre-determined objective. Common elements of les-
son planning include warm-up, objective discussion,
present a model, guided or controlled practice, less
guided or controlled practice, independent practice,
assessment [5, p. 34]. Areading lesson planin an online
environment includes these basic steps. Still, they may
be put together on a variety of ways, using a number
of strategies to fulfil the lesson aims and objectives:

— warmer — to introduce the topic; setting the
scene (show the students some pictures, ask some
questions, encourage students to relate their personal
experience where relevant);

— pre-teachvocabulary—to facilitateunderstanding
of the text (highlight several words necessary for
students to understand, drill pronunciation using the
phonemic chart);

— skimmimg — to get a general idea/check
students’ understanding (ask students to read through
the text (giving them a time limit)) and check their
understanding);

— scanning — reading for specific information/
detailed understanding (students then re-read the
article, this time for more detail and attempting to
answer some questions which are shared on the screen);

— follow-up activity — students do extra activities
to develop reading techniques;

— review — cover vocabulary/grammar items
taught.

The key difference in a reading lesson structure
is whether the reading is done in the lesson or for
homework. Many teachers do not feel sure about how
the text should be read itself: is it better to read it in
class or for homework? The answer to the question
depends on a number of factors, which involve the
learners’ level of language command. Students hav-
ing higher skills are more reasonable, so they have
more autonomy and more motivation. If the text is
quite long, students should read it at home and take
notes. It also allows them the preparation time that
they need to complete it. If the lesson focus is on
reading for specific information, the learners can
do the reading in class. It pushes learners to scan-
read and not read everything. The teacher can set a
time limit. But if the lesson focus is on reading for
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Table 1

Strengths and weaknesses of sharing reading material

Means of sharing reading material

Strengths

Weaknesses

Display the text on a whiteboard.
easily in class.

them to see.

Can be displayed quickly and

All learners can see what you want

Can only show a very short text, or it will
be too small to see.

Learners cannot see the text after the
lesson has ended.

Display the text on your screen and
share your screen with learners during
the lesson.

easily in class.

them to see.

Can be displayed quickly and

All learners can see what you want

Can only show a short text or rely on
learners reading at the same pace when
you scroll down.

Learners cannot see the text after the
lesson has ended.

Provide learners with a handout
before the lesson, e.g. via email.

lesson has ended.

Learners can print the handout and
have it easily to hand.

Learners can see the whole text
and read at their own pace.
Learners have the text after the

Teacher has to prepare and share the
handout with the learner before the
lesson.

Teacher has to make sure the learner can
access the tool used to share the handout.
Teacher cannot see what the learner is
looking at.

Provide learners with a link to the text
during the lesson.

Learners can quickly click on the
link and access the text.

Learners can see all of the text
easily and read at their own pace.
Learners have access to the text
after the lesson has ended.

Teacher has to make sure the link works.
In a group setting, one or two learners
may have trouble accessing the links.
Teacher cannot see what the learner is
looking at.

detailed information, the learners can do the reading
for homework. In class, it is the follow-up work sum-
marizing any other additional work the teacher wants
to do. The purpose of the reading lesson should never
be just comprehension. It needs to be more purpose-
ful, more tangible. The teacher can then use the text
in class to focus on specific reading skills that might
be skimmimg, scanning, reading between the lines,
determining fact from opinion, evaluating, summa-
rising, etc. Before reading, learners may be given
a sheet of questions to answer, a list of vocabulary
words to look for, or other language tasks. Here are
some techniques which are well-practiced for a suc-
cessful development of reading skills online:

— be sure that every student has the story sent to
them digitally ahead of time;

— if possible, watch a movie clip version after you
have read a particular chapter;

— use visual aids to establish context and generate
interest;

— teach learners to predict text content;

— help learners to understand that they don’t need
to know the meaning of every new word in the text;

— give learners explanations about reading skills
terminology, for example, prediction and skimming
in their first language [7, p. 202].

When planning reading lessons, it is crucial to
think about how the text will be shared with learn-
ers [2; 4]. Based on our experience, we would con-
sider the following means of sharing reading mate-
rial: 1) displaying it on the screen and sharing it
with students during the lesson; 2) using an online
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platform’s whiteboard; 3) providing learners with a
handout to print before the lesson; 4) giving students
a link to the text during the lesson. Each of the meth-
ods has its advantages and disadvantages, which are
presented in Table 1.

It only depends on the level of students and the
purpose of the lesson, which means of sharing read-
ing tasks to use.

Besides providing students with the activities
prepared in advance by the teacher, online materials
are also good ways to improve reading skills. Below
there are useful resources that teachers can use to cre-
ate exciting and level-appropriate online reading les-
sons for their students and websites that learners can
access themselves.

Breaking News English is a free website that
teachers can use to prepare lessons. Full lesson plan
materials are provided, along with texts aimed at dif-
ferent levels. These are for teenagers or adults rather
than children. All lessons come out every two days
and are based on stories currently in the news — as
the world’s news breaks, the teachers may discuss it
with the class using reproducible handouts. The site
also offers exercises to improve reading speed. The
students may choose a faster or slower speed that best
fits their level. This activity helps to develop both
reading and speaking skills.

News in Levels is a website and a mobile applica-
tion that takes authentic news stories and simplifies
them for mid and lower levels. Each article is written
in three levels. Level 1 has the 1000 most important or
often-used words. Level 2 has the 2000 most impor-
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tant or often-used words. Level 3 has the 3000 most
important or often-used words. While audio/video is
available, the written texts provide useful vocabulary
in bold. The application is also good for self-study as
the words are repeated in one level, so when the stu-
dents read it every day, they remember them.

Cambridge Assessment English has some free
material for learners of different levels. Teachers
could adapt this material for classroom use. The
activities are usually short and last 5—10 minutes and
are best suited to adult learners.

Thus, the online tools for developing listening
skills we’d like to recommend you are as follows:
https://tedxesl.wordpress.com/about/; https://break-
ingnewsenglish.com/; https://www.newsinlevels.
com/; https://www.cambridgeassessment.org.uk/.

Conclusion. With the right tasks and the right
level of support, students enjoy and appreciate the
chance to practice reading online. They find it satis-
fying and motivating, and it adds an extra dimension
to the reading skill — the one that is becoming more
and more useful in the world beyond the classroom.
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