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The article deals with the essence and specificity of communicative
learning. Favorable conditions for the development of students’ foreign
language skills as well as the importance of the motivational component
when learning foreign language communication have been determined.
The study points out the necessity to implement communication techniques
and methods of teaching in foreign language classes in EIT to develop and
improve foreign language communication skills. The main principles used
in the application of the communicative method have been highlighted in the
article. They are the principle of speech orientation (communicativeness)
and the interactive principle, because students best develop their foreign
language communication skills thanks to the practical use of language in
natural situations in the group interaction.

The use of the communicative method in the process of mastering a foreign
language requires various forms of learning, which include a wide range
of exercises, working with texts and dictionaries, modeling professional
situations using forms of group work (discussion, role-playing games, setting
problematic questions on the topic, etc.). Emphasis is placed on the need to
interpret mistakes as a means of self-improvement and an integral aspect of
learning a foreign language, as well as the need to create a favorable educational
environment (selection of interesting topics for discussion, dialogues, etc.) for
effective development of communication skills.

The priority tasks due to the requirements of the employment market to future
professionals have been singled out, in particular — the ability to express
themselves in various real professional situations and solve problems, share
responsibility for individual or team results, discuss various issues and present
their own ideas and arguments.
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¥ cTarTi MpoaHani30BaHO CYTHICTh Ta CIELU(iIKy KOMYHIKATUBHOTO HaBYaHHS.
Bu3HaueHO cOpUSATINBI YMOBHU JUIS PO3BUTKY IHIIOMOBHUX KOMYHIKaTHBHUX
HaBUYOK CTYJCHTIB-(DIJIONOriB, a TakoK BaXJIMBICTb MOTHBALINHHOIO
CKJIQJHUKA IiJ 4ac HaBYaHHS IHIIOMOBHOMY CIIJIKYBAaHHIO. AKIIEHTOBAHO
BIIPOBA/PKCHHSI KOMYHIKaTUBHUX NPHUHOMIB 1 METO/[IB HABYAHHS HA 3aHATTAX
3 iHo3eMHOT MOBH Y 3HO 3 MeTOI0 PO3BUTKY i BAOCKOHAJICHHS 1HIIOMOBHHUX
HaBUYOK. JI0CHII’KEHO, 1110 OCHOBHUMH NPHHIUIIAMHY, SIKi BAKOPHCTOBYIOThCS
M1/ 9ac 3aCTOCYBaHHs KOMYHIKaTHBHOTO METO/TY, € IIPUHITUI MOBHOI Opi€HTawii
(KOMYHIKaTMBHOCTI) Ta IHTEPAaKTHUBHUI MPUHINI, OCKIIbKH CTYACHTH
HalKpale po3BUBAIOTh CBOI KOMYHIKaTUBHI HABWYKH MiJ] 4aC MPAKTHYHOTO
BUKOPUCTAHHS MOBHU B IPUPOJHUX CUTYallifX Yy MpoLeci rpyrnoBoi B3aeMOJii.
JloBeneHo, 110 3aCTOCYBaHHS KOMYHIKaTUBHOT'O METO/Ly B IIPOIEC OBOJOIHHS
1HO3eMHOIO MOBOIO BUMArae pisHUX (JOPM HABUAHHS, SIKI BKIIIOYAIOTH PO3MAITTSI
BIIpaB, pOOOTY 3 TEKCTAaMH 1 CIOBHHMKAaMH, MOJAETIOBaHHS mNpodeciiHux
CHUTYyaIliil 13 BUKOPHCTAHHAM (POpM IpynoBoi poboTu (0OTOBOPEHHS, POJILOBI
irpu, MOCTAaHOBKA MPOOJEMHHMX MHTaHb TOIIO). Bin3HaueHO HEOOXiTHICTH
TIYMayeHHS MHOMHJIOK sIK 3aco0y CaMOBIOCKOHAJCHHS Ta HEBiJ €MHOTO
aCTIeKTy BMBYCHHS I1HO3€MHOI MOBH, a TaKOX HEOOXiJHICTh CTBOPEHHS
CIPUSITIIMBOTO OCBITHBOTO CepefoBHINA (J00ipka MIKaBUX TEM JUIS
JUCKYCii, MiaJIOTiYHOTO MOBJIEHHS TOILIO) IS €(heKTHBHOTO (hOPMYyBaHHS
KOMYHIKaTUBHMX HAaBMYOK CTyAEHTiB. OKpEcClIeHO MNpiOpUTEeTHI 3aBHAHHS,
3yMOBJICHI BUMOTAaMH PUHKY TIpali 10 MaiOyTHIX (axiBI[iB, a came: 31aTHICTh
HPOSBIATH ceOe B PI3HUX peasIbHUX Mpo(ecifHUX CUTYAIlisIX Ta BUPIIIyBaTH
npo0IeMHu, pO3AIISATH BiNOBIANBHICTh 32 1HAUBIAyaJIbHUN a00 KOMaHTHHMA
pe3ynbTar, 00roBOpIOBATH Pi3HI MUTAHHS 1 32 HEOOXIJAHOCTI TpPE3eHTYBaTH
CBOI BJIACHI i1ei Ta apryMEHTH.

Problem statement. A communicative approach
to teaching English is very relevant as it contributes
to skills development. Modern specialists are
supposed to possess not only reading skills but
also productive skills such as acting a dialogue,
discussing, participating in speeches, presentations,
reports and finding the necessary information
in Internet resources in a foreign language. The
primary task for the teacher is not only to teach
students lexical and grammatical material but also
to use techniques for developing speaking skills and
forming students’ communicative competence in
various life situations. Applying a communicative
approach involves developing the ability to
exchange messages without focusing on grammar,
so we can talk about the level of foreign language
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proficiency based on the level of communication
skills development.

Research analysis. The advantages of the
communicative method are indisputable as it is
becoming increasingly important in teaching foreign
languages. The functioning of the communicative
method in the process of language teaching is studied
by many scientists (N. Godovanets, A. Nakonechnaia,
S. Passov, N. Ushakova, L. Subbota, L. Selivestrova,
etc.). Researchers emphasize the need to apply this
method to teaching foreign languages.

The interest in communication skills is not
accidental, the advantages of the method are
indisputable, and it is also becoming increasingly
important in teaching foreign languages considering
the fact that they are constantly developing. The
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latest analysis of scientific studies shows that the
communicative approach for developing foreign
language communication skills is a particularly
promising area and requires further study.

The article aims to analyse the peculiarities of
using communicative method for developing foreign
language skills of future specialists as well as to
implement it into the educational process of higher
education institutions.

Presentation of the main material. The
communicative method is based on the following
basic general didactic and methodological principles:
the principle of speech-thinking activity provides that
any speech material (phrase, text) is widely used by
native speakers in the process of communication;
the principle of individualization as the main means
of creating motivation when mastering speech; the
principle of functionality — according to this principle,
the functions of speech, reading, listening and writing
as a means of communication are determined; the
principle of situativeness provides for the recognition
of the situation as a basic unit of organization of the
process of teaching foreign language communication;
the principle of novelty provides support for interest in
mastering a foreign language, the formation of speech
skills, the development of productivity and dynamism
of speech skills [6]. In our opinion, the main principles
used in the application of the communicative method
are the principle of communication orientation
(communicativeness) and the interactive principle,
because students best develop their foreign language
communication skills thanks to the practical use of
language in natural situations in the group interaction.

The communicative method develops all language
skills — from speaking and writing to reading and
listening. Grammar is learned in the process of
communication: the student first remembers words,
expressions and speech patterns, and only then begins
to analyse their meaning from the grammatical point
of view. The purpose of the communication method is
to teach students to speak a foreign language not only
fluently, but also correctly [8].

In the process of learning with the help of
the communicative method, students acquire
communicative competence — the ability to use
the language depending on the specific situation.
They learn to communicate in the process of
communication itself. Accordingly, all exercises and
tasks should be communicatively justified by a lack of
information, choice and reaction. The most important
characteristic of the communicative approach is
the use of authentic materials (ones used by native
speakers). Students’ interaction in communicative
language teaching involves all four types of speech
activity with limited use of their native language.
The object of assessment is not only the correctness
but also the fluency of speech and reading. Various
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types of supports are widely used as part of teaching
foreign language communication skills by means of
communicative method:

e content and semantic features;

» verbal and visual elements that help manage
the content of the utterance (text, micro text, plan,
logical and syntactic scheme) as well as assimilate
grammatical material;

* language games that allow you to communicate
in different social contexts and different roles
[4, p. 100].

People learn better when they feel comfortable
and free, and therefore you need to try to create an
atmosphere of trust and mutual respect. It is important
that students feel that their thoughts are appreciated
and taken into account, they should not be afraid to
make mistakes or become the object of ridicule. There
should be friendly relations between the teacher and
students, and the assigned tasks should be difficult,
but achievable. Students should be involved in the
learning process, and the teacher should know their
opinion on the content of the lesson. It is good when
students are allowed to evaluate the lesson themselves,
make comments and suggestions. Another important
factor is that students should be aware of their success
in learning the language, so it is important to reward
them for solving their tasks.

According to N. Godovanets, the essence of
communicative learning is that the learning process
is a model of communication since it aims not only
to give students practical knowledge of grammar and
vocabulary of a foreign language but also to develop
their understanding of how the corresponding
language is used for communication. Formal aspects
of the language, such as grammar, vocabulary,
phonetics, are presented in communicative contexts
to form an understanding of the ways these forms are
used in speech [2, p. 42].

When teaching a foreign language, you need
to remember that vocabulary is more important
than grammar, you should focus on grammar at the
expense of vocabulary. The study of the language
system (grammar) is mainly intuitive, that is, in
contrast to the traditional method, where grammar and
vocabulary are the main subjects of training, when
teaching using the communicative method, grammar
is necessary only for correct construction, however,
students are not required to memorize grammatical
rules mechanically, but to have an intuitive sense of
correctly constructed fragments of speech [1].

It is advisable to plan classes in such a way as to
enable students to speak fluently: they should realize
that “understanding the meaning of the message” is
just as important as “speaking a foreign language
grammatically correctly”. It is important to pay more
attention to students’ activities in class and be aware
of their capabilities, strengths and weaknesses.
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Meaningful communication is a very important
skill for students. They often feel that they understand
the teacher and classmates, but they have trouble
communicating outside the classroom. Therefore,
teachers need to create real-life situations for
discussioninthe classroom. Students’ability to express
themselves in various real-life and professional
situations, solve problems, share responsibility for an
individual or team result, discuss various issues and
present their ideas and arguments, if necessary, is of
paramount importance regarding current employment
market requirements to future specialists [7].

The methodology of forming communicative
culture of future foreign language teachers at the
stage of interactive interaction is analysed in the
works of O. Zabolotskaya. It offers interesting ways
to learn lexical units by drawing up a semantic map,
exercises for correlating Language units, filling in
gaps in contextual form, tasks for guessing by context,
educational periphrasis, cutting words etc. Most
of these exercises relate to speech and conditional
communication, butthey also involve adirectapproach
to the stage of communication. To develop the skills
of professionally oriented communication, the author
suggests using exercises aimed at putting forward
and testing hypotheses, forecasting, generating
ideas, identifying and comparing views, positions,
argumentation, simulation and game modeling
[3, p. 91-92]. We consider this task interesting
to perform and contribute to the development of
communication skills in foreign language classes.

In this context, it seems appropriate to give
a detailed analysis of such communicative tasks
as imitative speech, intensive speech, speech
response, business speech (dialogue), interpersonal
communication (dialogue), long-term speaking
(monologue), and the practicability of their use in
foreign language classes. Thus, imitation speech
often involves training or mechanical imitation of
teacher’s speech. Short tongue twisters are useful for
practicing a foreign language in the classroom, but
their use should be limited to practicing grammatical
constructions and phonetic parts since they do not
contribute to the development of communication and
interaction in the classroom. It is proven that intensive
speech gives a better result than imitative. Students
put into practice the grammatical constructions and
phonetic elements covered earlier. Speech response
includes oral interaction of students with the lecturer
and classmates. An example of such interaction is
a greeting between a student and a teacher. Speech
interaction occurs when you need to exchange
certain information. This often involves questions
and answers. Communication is similar to the speech
interaction, but here we can talk about using slang and
idioms. Long-term speaking involves a monologue,
which students often use for their speeches.
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Dialogues also play an important role in
the development of communication  skills.
A. Nakonechnaya and I. Ordinskaya distinguish
the following features of dialogic speech: the
presence of interlocutors; rapid exchange of replicas
almost without prior consideration; semantic
interdependence of replicas; situational dependence
of replicas; conciseness, clarity of replicas; the wide
use of “worked out” means in speech — cliches;
auditory perception of dialogue participants: the
importance of intonation, timbre, tonality, etc., which
can affect the semantics of words, change it or even
completely neutralize it; visual perception of dialogue
participants (a special role of facial expressions,
gestures, and other means) [5, p. 178].

In foreign language classes, it is advisable to use
either oral or written dialogues, as they help students
learn the social units of the language, make the
language more lively; they include paralinguistics
(tempo, timbre, volume, speed). Dialogues are an
opportunity for students to learn how to use pauses,
interjections, to respond to the situation in a foreign
language as well to develop listening and speaking
skills, practice pronunciation, learn new grammatical
material in communicative situations etc. To teach
dialogic speech in a proper way, you need to choose
the right dialogue and divide the task into three parts:
students’ reading or listening; performing tasks
or exercises on the dialogue; using the dialogue as
a topic for discussion.

However, to ensure the formation of skills and
abilities of foreign language communication, it is
necessary, according to scholars, to use the method
of interconnected learning, when the learning center
is reading, but the corresponding skills are formed in
close connection with speaking, listening and writing.
This ensures the simultaneous development of skills
and abilities in the relevant types of foreign language
communication activity [9, p. 223].

Another important issue for developing
communication skills is the right way to correct
mistakes. When a student is corrected, he is aware
of his mistakes, However, when communication is
very quick and you have to correlate what you hear
with what you have to answer, it’s difficult to keep
up with the process. As a result, speaking slows
down and seems artificial. This affects the ability
to both perceive and produce information. So,
correcting student mistakes in the classroom is quite
controversial, sometimes even humiliating. There
are several types of errors. Infrequent mistakes
are mostly understandable to students, and they
can correct them on their own, frequent ones can
become a habit, so they require constant correction.
Individual errors cause a negative reaction from
native speakers — they must be explained in
cultural contexts. Other errors distort the meaning
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or understanding of the sentence and must be
explained using the comparison method. Some
teachers consider mistakes are an important part of
the lesson, as they provide an opportunity to learn
about the differences between your native language
and a foreign one. The student has an opportunity to
master the language, considering mistakes as part of
learning. While correcting errors, it is very important
to consider the time. Constant mistakes need to be
corrected instantly, but for timid students, it should
be done with the help of an anonymous method or
self-correction not to hurt their feelings. The teacher
should take into account the students’ reaction when
correcting mistakes to avoid a negative impact on
them and not cause fear of the answer. A positive
response to students’ response is often more effective
than a message that they are wrong.

A. Havryliuk considers the following features of
the communicative method in a higher educational
institution to be the most important:

1) the purpose of the course is to teach students
to speak a foreign language at the level necessary for
further work;

2)the main learning tool is business games
that simulate real communication situations.
Mastering phonetic, lexical, grammatical means
of communication, as well as speaking, listening,
reading and writing as types of speech activity
occurs during practical application in the process of
communication;

3)use of the native language should be limited
when learning a foreign language;

4)intuitive learning of the language system
(grammar) involves using the communicative method
in the process of learning, grammar is required for
the correct construction of sentences, omitting
mechanical memorization of grammatical rules;

5)vocabulary is studied in context during its
application [1].

Conclusions and prospects for further development
in this direction. The use of the communicative method
in the process of mastering a foreign language requires
various forms of learning, which include a wide range
of exercises, working with texts and dictionaries,
modeling professional situations using forms of
group work (discussion, role-playing games, setting
problematic questions on the topic, etc.). To help
students develop communication skills, it is necessary
to provide a positive educational environment in which
they will feel comfortable while communicating in
a foreign language. Future specialists must understand
that the goal of learning a foreign language is
communication, not perfection, so it is important to
encourage them to ask a lot of questions since this is
an important part of communication and requires both
listening and speaking skills.

Foreign language communication is possible
provided the subjects of foreign language
communication master a foreign language as a means
of communication. The level of formation foreign
language communicative skills is a decisive factor that
determinesthelevel ofefficiency of the communicative
process as a whole. The use of communicative method
in foreign language contributes to the development
of future specialists’ communicative skills which
are regarded as a structural element of professional
competence in foreign languages.

Thus, the process of formation of foreign language
communicative competence should be aimed not
only at equipping future professionals with a system
of knowledge and skills necessary for the effective
implementation of foreign language communication,
but also on the formation of a deeply meaningful,
communicatively competent position of future
teachers, which will enable the future specialist
self-determination, self-development and self-
improvement in one European educational space, to
participate in its improvement and creation.
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