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MakcumeHko C.[. FeHeTUuHe pocnipKeHHA NcuxikM Ta ocobucrocti. Y cTatTi OBrpyHTOBAHO CTBOPEHHA TEOPETUKO-
MEeTOA0/I0MYHMX 3acaZ, HOBOI rasy3i NCMXONOrYHOrO 3HAaHHA — reHeTUYHOi ncmxonorii. ABTOp PO3rnAfaE Lo ranysb AK HOBY B
3B’A3KY 3 NPOBIAHUM NPUHLMNOM BU3HAYEHHA NpeaMeTa AOCNIAXKEHHA | 3aCTOCYBaHHAM afeKBaTHOI LibOMY NpeAMeTy reHeTUYHOTro
MeTo4y BMBYEHHA MCUXiYHMX ABUL,. MeTos pO3rNAfaETbCA He TiNbKM AK 3acib OTPMMaHHA HAyKOBWUX [aHMX, afeKBaTHUI
nocTaB/fieHi npobsemn i npeameTy BUBYEHHA. ICTOTHUM € Te, WO MeTof ABAAE cobo 3acib BTineHHs BigpednekcupoBaHoro i
y3arasibHEHOrO HayKOBOrO 3HaHHSA, 3acib Moro icHyBaHHA i 36epeKeHHsA; BiH € pe3ynbTaTtom cneundiyHoro onpeameyvyBaHHA igen i
HayKOBMX YAB/IEHb AOCAIAHMKA WOA0 NpeaMeTa BUBYEHHS.

KniouoBi cnosa: reHeTUYHWIA MeTOA, TEHETUKO-MOZENOUYNA MeToh, FeHeTUYHa MCUXONoriA, OAMHWUUA reHesucy
ocobucTocTi, 0cobUCTICTb, NCUXiKA, NCUXIYHUI PO3BUTOK.

Makcumenko C.[. FeHeTMyecKoe uccnegoBaHUE MCUXMKM U JIMMHOCTU. B cTaTbe 06OCHOBAaHO CO3J4aHUE TEOPETUKO-
MEeTOZ0/I0TMYECKUX OCHOB HOBOW 06/1aCTM MCUXONIOTMYECKOTO 3HAHWUA — FEHETUYECKOMN MCUX0NorTUU. ABTOP pPaccMaTpuBaeT 3Ty
06nacTb Kak HOBYIO B CBA3M C BeAyWWUM MPUHLMNOM OMNpedeseHns npegmeTa UCCNEAOBaHMA U MPUMEHEHMEM aJeKBaTHOMY
LaHHOMY NpeAMeTy reHeTUYECKOro MeToda U3YY4eHUA MCUXUYECKUX ABNEHWUA. MeTogd paccmaTpuBaeTcs He TO/IbKO Kak CpeacTso
NoNy4YeHUA Hay4HbIX AAHHbIX, afeKBaTHOE MOCTaBJAEHHOM npobneme W npeamery usyyeHus. CylLLeCTBEHHbIM ABAAETCA TO, UTO
meToa, npeactasnseT coboi cpencTBo BOMIOWEHUA OTpPedNEeKCUPOBAHHOIO U 060OLEHHOIO HAayYHOro 3HaHUA, CPeacTBO €ero
CYLLEeCTBOBAHMA U COXPAHEHMUS; OH eCcTb Pe3y/NbTaTom cneuuduyeckoro onpeamMeunBaHUA WMAeW M HayyHbIX NpeacTaB/ieHuUi
uccnefoBaTeNs OTHOCUTE/IbHO NPeAMeTa U3yyeHus.

KnioueBble cnoBa: reHeTUYECKUI METOA, FreHETUKO-MOAENNPYIOLLMI METOA, reHeTUYEeCKas NCUX0orusA, eAnHULA reHesunca
JINYHOCTU, IMYHOCTb, NCUXUKA, NCUXUYECKOE Pa3BUTHE.

The research of the phenomena in their development and dynamics — the important methodological
requirement to the cognition of complex system objects — becomes one of the most significant if only
human phenomena are investigated, each of which has a long way of evolutional, biological and cultural
sociological and historical development. In due time G. Kostyuk marked: “The Nature and essence of any
phenomena of the objective reality are best cognized, if these phenomena are examined in the
development. It also concerns the cognition of mental phenomena” [136, p. 120].

We concretized this statement into the basic research task — to understand mentality as the process,
which develops, that is to understand it genetically. The system of numerous theoretical and experimental
researches has enabled to receive serious results though we admit, that the cognition of the particular
reality will be, as well as the development itself, the infinite phenomenon. So, speaking about the results,
we mean the termination of a separate, though very important, research stage. Its main thing became the
creation of the theoretical and methodological bases of a new area of psychological knowledge — genetic
psychology — a science, which studied the appearance of the mental phenomena, their origin, their forming
in vital processes, their functioning and restoration after loss of their working functions. We venture to
name this area new in the connection with the leading principle of the determining the object of the
research and the application of the genetic method, adequate to the given subject, of studying the mental
phenomena.

The distinguishing of the subject of the genetic psychology wasn’t an artificial logic operation, at the
same time it did not occur on the basis of social, externally behavioral generalizations that is generally
accepted and is typical at the formation of the majority of directions and areas, of the psychological
science. The practice testifies that similar procedures, as they are external concerning the mentality as it is,
will lead to the “washing out” of the subject of the genetic psychology just because the development is an
essence attribute of the mentality and, by the definition, each area of the psychology is related to it. We
took principally different way. First, we strictly adhered to the requirement of remaining in the
psychological borders proper (G. Kostyuk); secondly, the subject domain of the genetic psychology was
defined not in the distracted logic theories, but according to the scientific facts analysis. Still our compatriot
V. Vernadsky emphasized, that the research worker should not impose his logic to the object, but try to
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understand the logic of the object itself, which always differs from the logic of the researcher [60].
Unfortunately, this requirement is not much kept in modern psychology, since — there is a great variety of
distracted scholastic schemes which apply for the term “theory” but even if they display thus something
from the area of the mentality, it is only from the individual mentality of their authors.

Such position has caused the intensified attention to the method, which is considered not only as the
means of gaining scientific data, which is adequate to the set problem and the subject of the research. That
method is the means of the embodiment of the reflected and generalized scientific knowledge, the means
of its existence and preservation, and, hence, is the result of specific materialization of ideas and scientific
ideas of the researcher about the subject of the investigation. So the method, interpreted in such a way,
investigate adequately the most complicated dynamics processes of the personality. It is necessary to
distinguish this dynamics, this existence the “root” initial and inconsistent relation: functioning -
development.

S. Rubinstein marked, that the organism develops, functions; the adult person develops, working; the
child develops, learning. This is what the principal law of the mental development of the child, in his
opinion, consists in. It follows then that functioning is primary (generating) in relation to the development.
But, on the other hand, it is necessary to take into consideration, that it is the functioning, which is a
transformed history of the development, as the latter one is the basic way of existence of the human
mentality. Applying the genetic-modelling method it becomes possible to obtain the data confirming the
“equality” of the parts of the initial inconsistent unity (functioning and development). And we can say now
that as the functioning forms a basis of the development, so the development is a condition, a basis of the
functioning (so, mentality development is the condition and the basis of the appearance and functioning of
the supreme mental functions).

At the same time, dialectic character of the interrelation between functioning and development
means that they make a unity of the different phenomena (that’s why this connection is inconsistent). This
fundamental problem is being solved by home psychology within the theory of the developing training
(D. Elkonin, V. Davydov, S. Maksimenko, V. Repkin, etc.) where it is presented as a ratio between training
and development (L. Vygotsky, G. Kostyuk). The results of long and fruitful development of this theory are
well-known, therefore I'll afford to dwell on the analysis of just some moments, central from the point of
view of the specified central problem. First of all it is necessary to note, that the analyzed researches, had
the forming experiment as the central method, which was treated as a peculiar modification of the genetic
method, and the results of its use testify, that this method is universal as it both diagnoses and causes
development.

Scientific data show, that, studying the formation of the personality, we deal with the phenomenon
of designing (self-designing!) of the supreme mental functions in the unique space of the social situation of
the development. Here a single whole is made of the genesis going under objective laws, the original
activity of the personality and the system of social and pedagogical conditions of its functioning and
development. The comprehension of it predetermines the search of a new methodical procedure, which
would enable to investigate and understand the mentioned complex phenomenon more adequately. We
suppose, that the genetic-modelling method (as a modification of the genetic method) can become such
procedure.

The researches experimentally acknowledged the idea that the supreme mental functions
development occurs owing to the mediation - mastering that cultural means (signs) by the child in the
special form of personal activity. The Ukrainian scientists managed to ascertain a very important, in my
opinion, scientific fact - that the means the mastering of which provides the appearance occurrence of a
new mental formation, is not only a theoretical concept. The results of experimental researches show that
as such means can be life experience, the speech statement, common-distributed activity, innovative
technologies and educational experiments, etc.

The importance of this discovery consists in that it confirms the actual universality of the nature of
mediation as the central mechanism of the development of the supreme mentality. On the other hand,
important here is also the fact that this approach has enabled to follow the development of different
supreme mental structures, and not just those which are connected with theoretical thinking. These data
are serious acknowledgement of the hypothesis by V. Davydov who in recent years has paid attention to
the importance of the all-round development of the child’s mentality and has pointed out, that the
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educational activity directed on the mastering theoretical concepts as means does not provide this
universality [91]. Different sides of consciousness (scientific-theoretical, aesthetic, moral, practical) even
developing on the uniform mechanism, substantially require different approaches.

If to concretize this idea in the forming experiment, one should realize, that, for example, an
educational-cognitive and educational-aesthetic task must be essentially different (remaining thus
educational) if we wish to develop different spheres of the pupil’s consciousness. In fact, being interiorized,
various by their nature means provide a new connection of the supreme mental functions which form this
“cluster”, determine genetic heterogeneity of the supreme forms of mentality and, originally incorporating
with the already existing structures (the ones which do not develop at present, but function), forming the
fabric of consciousness proper.

Therefore, we consider our direction of the research cardinal; in fact it enables to investigate
experimentally the specificity of the structure and functions of the person’s consciousness, and it fills the
concept of interfunctional systems with the concrete scientific maintenance. The opportunity appears to
understand the structure of consciousness, basing on scientific facts, instead of distracted logic schemes.

As a whole | shall note that the system of investigations of the mechanisms of appearance of new
mental formations in educational activity is important not only by its concrete results. It enables approach
the answer to the fundamental question put in due time by G. Kostyuk: Does any training develop? We
should admit now (as there are scientific data) that training also cannot “be followed by the development”,
but provide only the functioning of the mentality. Only the training specially directed to the formation of
the new mental formations should be really named the developing one. But that’s not all. If “the ability of
development” of training is determined by the only parameter (mastering of theoretical concept as a way
of the solving tasks), this already means certain narrowness of the approach. Besides one shouldn’t forget
about such G. Kostyuk’s idea: “The connection between training and development is not simple, but
complex and mutual... Training promotes development, but it is also based on it” [136, p.134]. It means in
particular that the age and specific features of children, in particular mediate not only by the activity, but
the influence of training on the development also, by the level of maturing, work capacity of nervous
system. The lasting passion for formation has led to the state when we have forgotten about this side of
the problem, and it puts its practical realization under large doubt.

There remains vital also and such purely scientific problem: the genetic method enables to
distinguish a unit of the personality genesis for the modelling of development (social and biological). In fact,
we know how developing mechanisms in the forming experiment work. But do they function so in “natural”
not experimental conditions? We have no answer to this question. And it is essential. Therefore one
shouldn’t concentrate only on the experimental genetic method, it is necessary to turn to other methodical
systems. In particular, the experience of the representatives of the direction, which was headed in due time
by A. Zaporozhets, seems substantial. The central idea of the direction consisted in that that the supreme
mental functions in ontogenesis are not only formed, but also “are curtailed”. Therefore, the earlier
condition of the development is taken for the research, the more “unfolded” (and, hence - accessible to
studying) this or that function will be [107].

Among the numerous works, devoted to the study of the structure of the educational activity and
psychological features of its formation, | would like to mark the researches of the problem of the
acceptance of educational tasks. The attempt of theoretical generalization of experimental results with the
purpose of explanation of the given phenomenon made by G. Ball [2] is very fruitful. His introduction of the
concept “the internal educational problem”, in my opinion, is very much approachable to the
understanding of the psychological essence of the process of acceptance of an educational task. We
consider the given phenomenon as a key one, in is the corresponding reality semantic “unit” of the
development of pupil’s personality as a subject of educational activity. In this complex act of at first sight
such different and “far” structures as the level of actual development, personal typological features as “the
zone of the nearest development”, motives, interests (both educational, and non-educational), the level of
mastering different ways of activity, etc. are united in a peculiar way. Everything is united and embodied in
a special simultaneous act, which we name the “acceptance of an educational task”. Actually it is a personal
and creative act, and the situation appears in such a manner that it would be more exact to name it not
“acceptance”, and “generation” of an educational task. By the way, it depends on its contents what the
further activity of the child will be — functioning or development. It is obviously necessary to continue
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researches in the particular direction with the application of the genetic method since the process of
acceptance of an educational task at its modelling-expansion can discover a dialectic unity of functioning-
development (genesis) of the mental.

It should be noted now that there are experimental data which enable to say what the fundamental
difference between functioning and development is: the latter always and necessarily provides the
formation of a new interfunctional system, and it occurs, only if the pupil acts as the subject of training, i.e.
if it concerns him personally. The mediation of the development of the supreme mental structures by the
cultural context means that objects of culture are adopted by the child in the process of training in the form
of specific means. But what is this process of assignment? The object of culture is a product of human
activity and actually it is the coded and curtailed reflection of the mankind mentality. The development
happens only when the child in the specific form of its own activity “decodes”, “develops” and adopts this
materialized mentality, forming its own mentality in such a way.

As it was already marked, we managed to show that objects of assignment are not limited by only
theoretical concepts, on the contrary, their circle is wide enough, and each of them in its own way joins
into the development process, determining its diversity and uniqueness (in fact it is necessary to add here
uniqueness of available internal mental structures of each child). In due course (after interiorization) they
form constituting structures in the consciousness and they form “around themselves” that which is called
interfunctional psychological systems, and cardinally influence the further behaviour of the subject. So
appears that which we name personal mediation of the educational activity and the phenomenon of
“double mediation” of the mental development - now it is mediated both by the cultural context (external),
and personal one (internal). This genetic mechanism, in our opinion, is also the true basis of self-
development. On the other hand, it is here where the problems of the age and personally specific in the
person’s genesis “converge”.

Wishing to remain within the limits of the genetic psychology, we approach the process of creation of
means as the act of development. It means that while studying it should be not reconstructed, but
modelled, that essentially changes the research situation. Experimental data prove the possibility of
modelling. We have received the results in the research, which open the process of the movement in the
mentality of the assigned means (sign) - it turns into a key unit of a new interfunctional consciousness
system, cooperates with other similar systems, forming new personality qualities, and only then it
structures the further behavior and activity of the person. It is the self-movement and the self-
development, as well as an impressing fact of the consciousness self-modelling. This mechanism is
discovered owing to the results of experiments, and it is natural. But if it is so, then the most adequate to
our further tasks and at the same time to those “natural” processes which interest us, out of all the
modifications of the genetic method will be just the genetic-modelling one: if the development occurs as
the self-modelling it is clear “by the definition”, what modification of the method will be the most adequate
one.

At the same time in the course of the achieved results and new tasks it is necessary not only to
elaborate new modifications of the method, but to expand essentially the area of its application that is
obviously possible owing to the principles of application of the genetic method worked out by us and
improving the processual procedures. In particular, this method can become the essential means of the
cognition of personality psychology that will be shown in this book.

It is impossible to be limited only to the research of the formation of educational activity at younger
school age and only in the field of mastering theoretical concepts. It is necessary to investigate the
specificity of the initial inconsistent relation “functioning-development” in different age groups, in
particular, and in the group of adult people; to study features of “interaction” of these phenomena with the
personal psychological and even neurotypological features of the personality, to develop experimental
researches in the field of educational psychology and communication psychology. In this context the area of
pathopsychology and frustration of the personality, as well as marginal mentality is very perspective.

It is expedient to cite one more G. Kostyuk’s idea: “But also under conditions of the same activity the
mastering of objective social achievements often proceeds differently depending on subjective conditions,
on that how the person treats this activity, what its internal position is, what sense is gained for it with this
or that activity... The individual develops as the subject of communication, cognition, skills and work”. [136,
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p. 132] This aspect of mental development of the child in modern conditions is the major; therefore, its
research is the vital matter of the psychological science.

| shall specify one more sphere, which has a special practical importance. This is the psychology of
pedagogical activity. Within the limits of the developing training theory surprisingly few works are
presented in this sphere, and, at the same time the specificity of the teacher’s activity in this system has
basic differences. (It seems to me that the implementation the introduction program of the developing
training in the Ukrainian schools will be problematic because of absence of the corresponding teachers
training. The methodical recommendations accompanying the program will not solve the problem). But
there is an interesting scientific experience, in particular, a foreign one.

| shall refer here only to one surname — an American scientist J. Werch [61] has elaborated and
offered a rather interesting system of the developing training which was as the innovative model of
pedagogical communication “reciprocal training”, that is the teacher’s activity which consists in that he,
using statements, creates the situation of pupils activity, directed on the transformation of these
statements to own pedagogical means.

It is necessary to specify that the contents unit of the genesis mentality analysis offered by us (which
has been established, we’ll underline it, in experimental scientific researches), will enable to expand
considerably the scope of the genetic method, mainly in its genetic-modelling modification. The latter will
promote more objective and substantial understanding of the human mentality nature.

A separate large problem of modern genetic psychology is the question, whether the experimental
genetic method in the form of the training forming experiment allows finding out something new about
laws and mechanisms of pupil’s personality development. It is impossible to answer it, having it formulated
in such a way, because of the maximal polysemy of the term “person”. However it is possible to raise the
guestion in another way: whether we can theoretically define this concept owing to the research of the
mental reality as a developing and, consequently, becoming complicated substance. We consider such
statement of the question to be more correct and constructive. Modern researches, in which the
personality development in educational activity is studied in this way or another, can be united into three
basic directions, differing with their initial methodological position.

The first direction realizes the paradigm traditional for modern psychology: there is some personality
concept (in this case it is the concept of the theory of activity where “the person is the internal moment of
activity” (A. Leontyev) and it is, in the so-called “narrow” sense of a certain three elements unity —
motivational-necessities sphere, a system of social roles and self-consciousness. It is considered further,
that it is absolutely true (that is, it reflects the essence of the mental phenomenon) and, so, the question of
studying the personality psychological nature is removed. Genetic psychologists investigate, for their
choice, the development of one of the personality elements (motives, interactions, self-consciousness) in
educational activity, and it is considered that the personality development is investigated here. From the
methodological point of view a very interesting mixture appears - the actual experimental genetic research
is held in exclusively formal, empirical scheme with the substitution of concepts, with the restructuring of
the essence and the phenomenon. As a matter of fact it is the research of the separate sides of the general
mental development, that certainly concerns the personality, but not in a greater degree, than many other
aspects of psychology.

At the same time, from the point of view of the scientific facts, many interesting and productive
researches are done n this direction. Cognitive motives and their development in the educational activity of
schoolchildren are very properly researched. In the researches of A. Dusavitsky and his colleagues [92] the
development of cognitive interests, class collective and the educational activity as itself a constituting
system were simultaneously investigated. It is ascertained, that basic changes in the personality
motivational component take place at the younger school age. The intensive reorganization of pupils’
motives the basis of which the development of cognitive interests (here - the situation of experimental
training) is observed. By the end of the period these interests get the generalized character and stability,
and “are displayed to various teaching material, inducing the child to the independent search of sources of
their satisfaction” [92, p. 6].

We have received materials in our colleague research, allowing considerable expanding of the given
statement. It was found out that this generalization generates certain relation not only to all subjects, but it
also turns to a general personality position. It is connected not so much with the type of training, as with
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the experience of its success at younger school age. It is shown in the analyzed work that the experience of
the training success at this age is really a key one; it predetermines the “movement” and the social status
not only in training, but also in other life spheres. The genetic approach of the author has allowed to
determine that the individual style of senior pupils educational activity, their educational and vital
interests, a choice of trade are considerably caused by the contents of the experience of the training
success in the elementary school, and its specific “expansion” during all school years [176]. This work
contains the concept, developed by us, of personal mediation of educational activity which we dwell on
further on.

Anther work under our supervision was devoted to the study of psychological features of dynamics
of cognitive interests of pupils [111]. It is ascertained that the central part of the development of interests
is the acquiring by pupils of special system of educational tasks the solving of which provides, however, not
so much the expansion of the available cognitive experience of the subject, as the creation of the
conditions generating its initiative in the independent search of new information.

Coming back to A. Dusavitsky’s researches, we shall note their undoubted thoroughness and complex
character. Not only cognitive interests were investigated there, but also the development of common
collective activity, and the knowledge itself as well. The data received by the author, have allowed drawing
a conclusion that it is younger school age, which is the most favorable for the change, an egocentric from
position in relation to the world around to the objective position, i.e. cognitive and moral. “But it appears, -
the author writes - only with the basic change of the contents and training methods” [92, p. 6]. This last
idea seems to be somewhat tendentious, filled with pathos of the theory of developing training. (In fact,
the change of this position takes place in any case, and not only in the conditions of experimental training.
On the other hand, we do not see the answer to the main question of genetic psychology: how the
development takes place in natural, not experimental conditions, and it does take place!)

Summarizing the brief description of the first direction, we shall note once again, that very
interesting results are received in its frameworks about the common educational activity of senior
preschool children and younger schoolchildren, which is considered the means of mental development of
(S. Amonashvili, V. Mukhin, V. Kotyrlo, V. Rubtsov, etc.), and about the self-consciousness development in
educational activity (mainly, the works of M. Drigus and her colleagues). These works contain important
scientific and empirical material which requires special work on its generalization, and which forms a part
of the actual scientific basis of psychological theory the of child’s personality development.

The second direction just also consists in the attempt of construction of the theory of the developing
child’s personality on the basis of the generalization of the data file, received at realization of experimental
training. Such attempt, rather interesting and substantial, was made by V. Davydov [83, 86]. As a result of
the analysis of an extensive experimental material he comes to conclusion that “the personality is the
person possessing creative potential” [83, p. 23]. In other words, the actual basis of the personality is the
ability to creativity. This ability is rather fundamentally analyzed in these researches with the involvement
of philosophic methodological positions (E. llyenkov, F. Mikhaylov).

On the other hand, V. Davydov reflectively reveals the way to his theoretical generalization the basis
of which was made of the results of the works, mainly, by J. Poluyanova, G. Kudina and Z. Novlyanskaya
which were devoted to the investigation of younger schoolchildren and teenagers development in the
course of learning aesthetic cycle subjects (accordingly - fine arts and literature) using experimental
techniques. It is the direction in which works on the material of music were done (l. Vahnyanskaya,
N. Papucha). Certain importance for V. Davydov’'s thoughts was presented by the researches of
0. Dyachenko, tested on preschool children. In particular, it has been ascertained, that imagination (the
process which V. Davydov fairly considers to be a key one in the creativity) has two components:
“Generation of the general idea of the task solution and planning this idea realization” [83, p.27]. The
author, however, while forming the idea embraces these data, but practically all that has been received by
the time of its creation in experimental training, and it is natural. Moreover, it is possible to find so to say,
classical sources of this theory: we have already mentioned that L. Vygotsky spoke about three ways of the
creation of psychological means - assigning, imitation and creation. And it is constructed just according to
the scheme of the imagination process: when the whole is seized before parts, it “is seized correctly”, and
then it unfolds. The gravity of Davydov’s theory is proved by the fact that the imagination does not belong
to the lowest function and so it is a “pure” derivative of human life activity. (In genetic researches of
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L. Vygotsky, D. Elkonin, A.Leontyev it is convincingly shown that the imagination results from the
assignment of game. By the way, many western researchers (E. Erickson) come to conclusion that the
imagination is the game, “transformed into the head of a personality”).

V. Davydov, to a deep regret, had no time to develop his theory and to complete it. However, it
seems very perspective and already nowadays it has a useful application: the researches of the developing
training have started to extend gradually on preschool age in many respects owing to it what Davydov in his
latest great work [86] insisted on too. It is necessary to note great effectiveness of this work (we have
already dwelt on the research of the aim achieving of preschool children, it is possible to specify also the
interesting direction developed in our collective, in particular, the works, carried out by V. Kotyrlo’s pupils).
We are especially interested in this respect in modifying of the experimental and genetic method of work
with preschool children and in those results, which, owing to it, are possible to receive.

In this sense our attention is attracted to S. Yakobson and M. Safonova’s [236] latest research where
the analysis forming of the mechanisms of preschool children was made. As the form of arbitrariness
development the forming classes combining the game and training moments proper were used here. The
received results have allowed making interesting (unexpected and symptomatic, in our opinion)
conclusions putting under doubt “general character of the statement, widespread in home psychology, that
any arbitrary action is mediated” [236, p. 9]. The authors believe, that arbitrariness of attention at the age
of 3,5-4,5 years is takes place not due to the use of additional means, but due to the inclusion into the
activity of new components and the reorganization of it. It is supposed that the unity of arbitrariness and
mediation is not denied here, but the question here is about internal mediation. And it is at the age of 4!
Really, the results are unexpected if to proceed from the traditional treatment of interiorization. But the
matter is that “traditionally” in this case means, unfortunately, in a simplified way and simply incorrectly.
Actually, neither Vygotsky, nor P. Galperin ever considered that the interiorization is the process of
development: “Cultural forms of behaviour have natural roots in natural forms, they are connected with
them by thousands strings, they arise surely on the basis of these last ones”, - this Vygotsky’s idea is cited
by nobody of those modern “theorists” who “have straightened” him, and his pupils after him, having done
it just to show their own importance on the contradiction. (The quotation is taken from the work “The
history of the development of mental functions”, p. 131.)

But the closest Vygotsky’s follower A. Leontyev was not so superficial either as some theorists are
trying to present, for some reason being fond of S. Rubinstein (he, by the way, has written, that there is no
getting away from “internal conditions”, and vulgar materialists, marxists are not interested at all in the
internal world of a person). A. Leontyev has stated a following idea in the direct polemic with S. Rubinstein:
“Not the external acts through the internal, but the internal acts through the external and so changes
itself”. This idea is much more idealistic (if to speak in terms of “materialism and idealism”), it assumes the
primary presence of the internal and mental. It is difficult to understand, how those, who consider
themselves theorists and historians of a new Ukrainian psychology, cannot see it now.

We'd like to emphasize that to the slightest degree we do not want any oppositions in general,
especially of such masters as Leontyev and Rubinstein, considering the latter an actual home psychology
classic and the largest expert in questions of inner personality world. Our short publicistic deviation is
caused by indignation how one tries clumsily and nonprofessionally sometimes to make themselves a name
in psychology, “having chopped” it into parts in their own way and having transformed the received pieces
as they would like (then the psychology can be seriously named the subject too and why not, really: the
science studies, it means that it is active, then it is the subject too (!) - it is good still, that it is not the
personality). Let’s return, however, to our analysis.

The third direction of the study of the personality development in the educational activity is
represented with the concept of personal mediation of the given activity. The personality theory is not
created in this direction; we start with L. Vygotsky’s classical idea that “the person becomes for himself
what he is for himself through that, what he shows to others. This is the process of the personality
formation” [60, p. 144].

The numerous researches results (only small part of them is analyzed here) convincingly prove that
the child’s development in the educational activity is a bilateral process. Yes, the ways of solving
educational problems are adopted as means, and so, certainly, develop. But two facts at last, are
completely clear: first, they, having become a structural part of consciousness, influence the further
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education of the child, and, secondly, we deal with the fact that the child is always capable to adopt means.
All depends only on how to assist him in it. We emphasize - always: there is no such moment, such point in
the ontogenesis when the healthy child could not do it (certainly, taking into account age features). It
means he always has another set of other means (a zone of actual development). Actually, the bilateral
character of the development consists in that it is not the educational activity, which develops something in
the child, but the child, with its help, develops itself. It is also a self-development.

Having already constructed schematically the given concept (which, we shall underline once again,
has arisen as the generalization of the empirical facts), we have done a number of the researches
connected with the consideration of specific features of pupils in training. Traditional “hopelessness” of this
problem in the pedagogical practice is connected with the unlimited quantity of specific features and, as
consequence, with the uncertainty of the task. Proceeding from the concept analyzed here, we have
assumed, that the matter is that the problem is essentially incorrectly set. The question should be not of a
“passive” position (how to consider?), but of an active one (how to develop?), and not of the “silly” infinity
of properties and features, but of the individuality as a unique integrity. Actually, the problem has been
formulated: conditions of development of individuality in educational activity. The scheme of the
traditional forming experiment has been a little bit modified taking into account pupils’ individual
movement (in particular, we have tried to realize the idea of relative and absolute progress). Not going into
details, we shall note, that it proved to be possible to direct the individuality development, not making (by
way of pedagogical technology) any particular innovations, i.e. no individual, in the traditional sense of the
word, work (alone) was not required. The experiments in this direction have just begun, but they promise
to be rather perspective.

Let’s note that these researches originally and in anew continue the line begun by D. Elkonin’s work
in which younger teenagers’ age and specific features were investigated [229]. It is here where for the first
time it has been mentioned the insufficiency of the classical form of the forming experiment the
development study as there is no place for “individual development variants” (by the way, V. Davydov in his
final work (1996) marks this idea as one of the obviously weak sides of the developing training theory).
D. Elkonin stated then that the “comparison of individual variants of the development shows that the
research of the development process and, especially, the personality formation can hardly be done with
the application of the idea of the average norm which is deduced as a result of application of statistical
methods of material processing” [229, p. 264]. It is said here too that the understanding of specific features
only as qualities of the personality is incomplete. Hence, our approach does not contradict the theory of
educational activity, and, on the contrary, there is an attempt of overcoming its restrictions, which were
foreseen right at the beginning of the research.

Briefly summarizing modern condition of the researches within the limits of the theory of developing
training, we shall note only two essential moments. The first - the general, it concerns the theory condition,
which we can describe as the necessity of scientific methodological reflection. The application of the
forming experiment has allowed making sure, that, really, the experimental genetic method allows the
mental structure. But it has led not to the solution of the question “what develops?”, but to its original
aggravation: is it possible to say, that what is formed is that what develops? (we shall remind that it is the
fundamental question set by Vygotsky). The developing training theory does not give the answer to this
guestion. But we hope, that there is a way of receiving the answer: “One of the major supports at
transferring the experimental scheme to the reality are the data received not experimentally” [60, p. 130].
That is one should think over the further modification of the experimental genetic method. The problem
really exists, especially if to consider that due to its specificity, mass character and overall training the
forming experiment is not just a research method. Just because of the training character it creates as
though the “third” reality, providing not simply “child’s growing” into the culture, but absolutely special
growing into absolutely special by arranged of cultural environment. It remains unclear not only how it
corresponds to “natural” training and education. The problem has also the moral side, especially if to
consider, that the individuality, in general, is not taken into consideration (unless at the level of the
dialogue with the teacher) and the ratio “the present level of development - a zone of the nearest
development” of each child in the forming researches is ignored.

The second moment is a particular one and it concerns a pedagogical aspect proper. In the
developing training system the teacher’s role as well as the role of all pedagogical activity is absolutely
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unique and absolutely unusual for the traditional pedagogics. V. Davydov paid special attention to it.
However in this theory (the Moscow, Kharkov schools) practically there are no researches for all years of its
existence, which would be devoted to the pedagogical activity problems analysis. Only some
S. Amonashvili’s works can be considered as such which elaborate activity in the system of the developing
training. Our colleagues carried some researches in this direction (A. Bondarenko, A. Konyayeva, etc.), they
received interesting results concerning the formation of pupil’s perception in the interpersonal interaction,
the usage of the teacher’s speech as the means of organization of educational activity of schoolchildren,
but, certainly, this direction is just “beginning”. In this connection we would like to pay attention to the
work of an American author J. Werch [57] which has shown how the “reciprocal training” is used as the
model of pedagogical communication, that is the teacher’s activity, consisting in that he sets the pupil some
means by his uttering.

The results described here and in many other researches enable to speak about the completion of
the certain stage in studying the child’s mental development within the limits of the modern genetic
psychology. The general result of this stage consists in the undeniable data acquired in numerous and
diverse researches, these data reveal the basic mental development mechanism, just that this development
is always mediated by the cultural context. The object, being a human activity product, is the “ciphered”
and folded print of the mentality not just of the person, but practically of all society. In the specific form of
its own activity the child “deciphers”, “unfolds” and appropriates this materialized mentality, forming its
own. The most adequate form of the activity here id the educational activity.

We managed to show, that these objects of assignment are not limited only by scientific concepts, on
the contrary, their circle is rather extensive, and each of them in its own way joins the process of
development, defining its versatility and uniqueness. It is possible to consider their further “destiny”
determined: assigned as the means of solution of educational tasks, they form constituting structures in the
consciousness, forming “around themselves” that what is called the interfunctional psychological systems,
influencing significantly the further behaviour of the subject. So there appears the phenomenon of
personal mediation of educational activity and the phenomenon of “double mediation” of mental
development: now it is mediated both by the cultural context (external) and the personal (internal) one.
The following step directed on the deeper understanding of the development, should be connected with
the displacement of the accent of researches from the process of mediation onto the phenomenon of
indirect manner.

The latter one is understood in Vygotsky’s theory as the act of creation and using by the subject
means for transformation its psychological opportunities (or psychological opportunities of another
person). Actually the psychological nature of this act remains absolutely unknown so the mental
development contents remain unrevealed too, in the context of use of concepts “natural” and “the
supreme mental functions”. We shall emphasize once again, that the last remark concerns just the
mediation, but not the indirect manner, as we precisely know that the last process, causes the supreme
mental functions. Moreover, it is possible to say with confidence, that A. Brushlinsky’s dissatisfied remark
(he does not agree that natural functions are not mediated by culture either [see 188]) simply “hangs” in
the air as nobody objected to this: they are certainly mediated, and moreover, not only the person’s one.
The natural mentality of animals (at least, domestic ones) is mediated by the cultural context, and each
cats’ fan knows. Animals do not create means, that is the matter.

To substantiate the importance of studying the psychological contents of mediation as a “unit” of
mental development, we shall dwell in brief on that what reality is described by this concept.

First of all what attracts attention is that it is the act (the action, but not reaction). Here the
mediation is the subject’s own specific activity, and being such it contains practically all mental sphere of
the person (remember: how many ideas should kaffir have to write down the message by means of
notches? We shall add: not only ideas, but also a memory size, a degree of imagination, feelings and desires
- in fact all this was embodied in the creation of means). So, mediation can be presented as the act of
embodiment of one’s own internal world into reality. Thus, the means can be created not necessarily on
the basis of the material cultural object. It can be conditional (Vygotsky term), that is intellectual proper,
figurative or symbolical. In this case the internal world of personality is used, but the action is necessarily
present here. The psychology of this activity and its connection with the development of consciousness, its
heterogeneity is very interesting and mysterious, and it requires a special research.
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It means, for example: any object can become an instrument, but the instrument of what? The first
experimental researches allow putting forward the hypothesis that the person’s forms and contents of the
activity are adequate sides of the personality consciousness development (theoretical, aesthetic, ethical
activity). The expansion of the researches in this direction is justified, as it will allow finding answers to
functional questions of the development psychology connected with multidimensionality, heterogeneity
and polymodality (amodality) of the developing consciousness of the personality. Thus it is essential that
the act of mediation is directed not to the external object, but always to itself, and consequently it is the
act of self-development.

The following important point is the impossibility of the research of mediation (and so, the
development in general!) in the logic of causality. The given act can take place or not, because mediation is
self caused. Its occurrence can be promoted or interfered, but it is impossible to guarantee whether it will
take place or not. The indirect confirmation of this idea is our observation according to which it is
impossible to establish the genetic bottom border of the occurrence of mediation: the child appears to be
“always ready” for it. Favorable or interfering factors are specific age and individual features, “a zone of the
nearest development” and the degree of the adult’s help (especially evidently it is seen in the work with
blind, deaf and mute children). Individual variants of development, specific features of key experiences and
other major parameters, not yet mentioned in the genetic researches, should be considered in the same
plane of the scientific analysis.

The fact, that the mediation is the act of means creation attracts attention. Hence, there is a
necessity to study person’s creativity. In this connection a unit of creativity studying problems appears: to
create means is possible only possessing corresponding intellectual activity, a high level of imagination
development. But what should be done, if the child, really, at any moment of the ontogenesis is ready for
it. From this point of view the mediation studying can present a problem of creativity in another way. The
assumption that a product of creativity is that means by means with the help of which the person changes
its mentality, building that what refers to the supreme mental functions, enables to approach the problem
of creativity from absolutely another side. All elements of the creative process though find their place in
such interpretation, starting from the internal initial creative activity and finishing with especially individual
nature of this phenomenon (creativity as the embodiment of individuality). Certainly, for the time being it is
only the setting of the problem, the future experimental researches development scheme, which, however,
not a scholastic fiction.

Let’s recollect the classical model of the instrumental method: we set a task (stimulus) for the child
and we give it the third element of the plan (“stimulus-means”). The question is in why the child accepts it!
In fact it actually does not realize a situation taking into consideration that it has problems with
memorization and to cope with them (to carry out the task) the given element should be used. The child
experiences both the intense desire to fulfill the act and simultaneously the limitation of the situation for
its fulfillment. It is active, and it accepts stimulus-means only because it searches for it and is ready to use
it. We see that the situation is not limited at all by cognitive processes and especially the fact of the task
performance. It is, actually, complete and personal, moreover — a creative one. In fact there are two things
which are necessary to be considered: in this elementary psychological situation we have already found the
child’s ability to leave its limits (otherwise how can one understand that he should accept the given
means?), the ability “to capture” the whole (all set situation) before the separate parts, and it is the
intrinsic creative ability. We would like to repeat, that, meanwhile, this is our assumption: to receive the
answers to the arisen questions it is necessary to research all this scientifically. For example, if the creation
of means is the creative act, and the purpose setting is one of its forms, is it really by its psychological
nature limited just by the acceptance of the task? (now it is visible, that these things are essentially
different).

So, it is the research of the act of mediation (creations of means) that we consider the most
perspective in the modern genetic psychology. However, this process is too intimate and, as a whole, still
uneasy for the experimental studying. We have already mentioned its incompatibility with the logic of
causality, but there is also one more feature transforming the research into a rather serious problem. The
mediation is by its nature, probably, a simultaneous process, i.e. it relates to such process which
M. Mamardashvili once said about: “It is the process in which the person basically cannot catch a point
where something arises. He always deals with the already arisen one... And each time as we have recorded
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any consciousness formation process, it is not the thing any more we have fixed” [149, p. 75-76]. This is the
reason why the act of mediation is less lucky with the experimental studying - this problem (to be exact, its
separate indirect aspects) was studied only partially in the researches of the Georgian psychologists.
However, we wish to be in the space of the genetic psychology, and therefore we should approach the
mediation as the development process. But it means, that it should not be reconstructed, but modelled,
that essentially changes the situation though leaves it still rather far from the completion. Our data allow
speaking about modelling. Let’s remind, we have received the results revealing process of movement in the
mentality of the assigned means - it turns to the key unit of a new interfunctional consciousness system,
cooperates with other similar systems, forming the personality quality and then it cardinally structures the
person’s further behavior and activity. It is self-movement and self-development, and still it is the amazing
fact, when the consciousness is being self-modelled. We can state, that this mechanism is open owing to
the received results of the experiments, and it is the “natural” mechanism (in the sense that it is constant in
any conditions).

But if it is so, the most adequate to our further tasks, and at the same time to those “natural
processes” which interest us, out of all, offered by Vygotsky’s versions of the experimental genetic method,
will be the genetic-modelling one (if the development goes as the self-modelling, it is clear, by the
definition, what form should suit us). However, a specific research target is absolutely new and very
complicated: it is necessary to model the most private, multilayered and multifactorial process, in which
any object (it can be any object) somehow turns to the means (the psychological contents of this concept is
also far from clearness) of transformation and development of any mental structures of the subject. The
solution of this complex and the most indefinite task assumes leaving the limits of the pedagogical
psychology. The researches with adult people where the act of mediation has a developed and completed
shape are supposed to be reasonable. We should go further on the descending (“downwards”), that is from
the developed forms to less developed ones to understand something in this most complicated
phenomenon (in this sense it is useful to remind of Engels’ idea, that the key to the monkey anatomy is in
the human anatomy, but not on the contrary). Further, it is obviously important to search for such features
of social human life, which could be used as experimental models. We mean, in particular, the following:

1. The numerous everyday facts, and also special researches show, that people can transform their
internal experience into the means of transformation of their own mental processes. It is obvious through
the experiments on various subjects identification in difficult situations, in the experiences on recognition
and recollection, and also in the mass of vital facts when the subject actualizes and keeps a recollection,
using it as a means of control of his own behavior and condition in the vital problems solution. In the same
way the “reverse” phenomena when the person uses, for example, images of imagination or emotional
conditions for operating the processes of remembrance are considered.

2. An original and very interesting model is, in our opinion, the cases of psychological problems,
which are experienced by patients of practical psychologists, in particular, psychical traumas and
posttraumatic stressful conditions. In the research done by our colleague [177] it is shown that the
psychological content of a posttraumatic condition is a peculiar destruction of mediation process. A specific
modification of the experimental genetic method, namely, the studying of the disturbed developments as a
result of psychical traumas in the period of psychological rehabilitation was applied in this work. The work
was done with young men (early youth), suffered from the manifestation of exogenous psychotic condition.
It is established, that in cases of preservation of cognitive and emotional sphere, as well as supreme levels
of motivation, patients’ problems are determined by the destruction of mediation. The attempts to restore
this act by means of correctional work led to serious improvements even in the cases when the
manifestation really meant the beginning of the pathological process. It is supposed, that the revealed
phenomenon has more general nature, and it is the psychological reason of an extensive class of mental
deviations. On the other hand, this phenomenon is really an experimental model for the research planned
here.

3. To solve the set problems such phenomena, well-known in social and ethnic psychology, can be
used: acquiring of the communication norms and the presentation of the self-presentation phenomenon,
the self-regulation one, etc. The mediation of such phenomena and objects of culture, as myths, works of
art, folklore and similar things, present special interest in this respect.

17



36ipHMK HayKoBuX npaub “Mpobaemun cyyacHoi ncuxonorii” Ne 2(10) / 2016

We assume that there are also other life situations, which can be considered as experimental models
of our research. Besides, certainly special experimental conditions revealing and developing the process of
creation the means by the subject will be created. It is supposed, that the planned research will allow
receiving the results anew explaining the development process of mental components of personality
consciousness.

*The material has been taken from the book of S. D Maksymenko “Genesis of personality existence”. — Montreal, Accent Graphics
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Apuwaga |.®., bBapatuHcbka A.B. Cneuudika BusaBneHHA npodeciiHoro BUropaHHA y NpauiBHUKIB OpraHiB BHYTPILLHIX
cnpas pi3HOi cTaTTi. Y cTaTTi po3rnsaHyTo npobnemy npodeciiHoro BUropaHHs y npauisHukis OBC y reHoepHomy acriekTi. 3a
L0MOMOrOK BUKOPUCTAHHA OPUTiHA/IbHOTO NCUXOAiarHOCTUYHOIO KOMMJIEKCY Y 6inbliocTi cniBpobiTHUKIB NPAaBOOXOPOHHMX OpraHiB
BMABNEHO NpodeciiiHe BUropaHHs 1- 3 ctyneHis. BCTaHOBNEHO, WO iCHYIOTb NEBHI AOCTOBIPHO 3HaYYLLi BiAMIHHOCTI y 0c06MBOCTAX
nposBy CMHAPOMY NpodecinHOro BUropaHHA B 3a/eXHOCTi Bif cTaTi npauisHMKiB OBC. Tak, 40/10BiKM, Ha BigMiHy Big ix Koner -
KIHOK, €@ MOHCTPYIOTb BiNblMI NPOAB CMOHTAHHOI Ta PEAKTUBHOI arpecUBHOCTI, EKCTPaBepcCii Ta MACKy/NiHHUX pUC XapakTepy. B
CBOIO 4epry, A1a KIiHOK — cniBpObITHUKIB NMPaBOOXOPOHHUX OPraHiB MpUTaMaHHMM € 3aroCTPEeHHA MposBiB HeBpoTU3aujii. 3a
pe3y/nbTaTamMu emnipuyHOro JOCAIAKEHHA BU3HAYEHO, WO HaMBaXK/IMBIlLMMKU GAKTOPaMM Y BUHUKHEHHI CMHAPOMY BUTOpPaHHA €
BignosigHicTb NnpodeciiHnx GyHKLiA N0N0-ponbOoBili opieHTaLii NpaLiBHMKa,cTax poboTn cnispobitHMKiB OBC Ta niaTpuMKa 3 60Ky
PiAHUX Ta 6U3bKUX.

Kniouosi cnoBa: npodeciiiHe BUropaHHs, reHAEPHUI acnekT, NPaLiBHUKM OpraHiB BHYTPILWHIX crnpas, ¢a3n BUTropaHHs,
0COBUCTICHI BNAaCTMBOCTI, cTax NpodeciitHoi AisnbHOCTI.

Apwasa U.®., bapatbiHckaa A.B. Cneunduka BbisBneHUA NpodecCMOHaNbHOIO BbIFOPAHUA Y COTPYAHMKOB OPraHoB
BHYTPEHHUX Aen pasHoro nona. B ctatbe paccmoTpeHa npobnema npodeccMoHanbHOro BbiropaHua y coTpyaHukos OB B
reHgepHom acnekrte. Mpy NOMOLWM UCNONB30BAHWUA OPUTMHANIBHOFO MCUXOAMATHOCTUYECKOTO MHCTPYMEHTapua y 6OoNbLIMHCTBA
ob6cnefoBaHHbIX COTPYAHUKOB NPaBOOXPAHUTE/IbHBIX OPraHOB AMArHOCTMPOBAHO NpodeccroHanbHoe BbiropaHue 1 — 3 crTyneHu.
BbifiBNeHbl onpeaeneHHble AOCTOBEPHO 3HAYMMble PasNMuMA B OCODBEHHOCTAX NPOABNEHUA CUHAPOMA NPOdECcCMOHANBHOIO
BbIFOPaHWA B 3aBUCUMOCTU OT nona paboTHMKoB OB/. TaK, MYy¥KUMHbI, B OTIMYMU OT UX KOAIET — KEHLMH, AeMOHCTPUpYLoT 6onee
CUNbHOE MPOABAEHUE CMOHTAaHHOW W PEaKTUBHOWM arpeccMBHOCTU, IKCTPABEPCUM, a TaKKe MACKY/IMHHBIX YepT XxapakTepa. B csoto
ovepedb, [ANA KEHWMH — COTPYAHWUL, NPaBOOXPAHWUTE/IbHbIX OPraHOB XapaKTEPHbIM ABAAETCA 3a0CTPEeHWEe NpPOABAEHUN
HeBpoTM3auuun. Mcxoaa u3  pes3ynbTaToOB IMNUPUYECKOrO MCCNeO0BaHWUA, OnpefesieHo, YTO OAHMMM K3 Haubonee BaXKHbIX
$aKTOpoB B BO3HMKHOBEHWW CUHAPOMA BbIrOpaHUs y paboTHMKkos OB/l aBnAoTCcA: COOTBETCTBUE NPOdECCUOHANbHbBIX  DYHKLUIA
NoN0-pO/IeBON OPUEHTALLMM COTPYAHMKA, CTaXK paboTbl, @ TaKKe NoALep’KKa CO CTOPOHbI CeMbU U BAU3KMX.

KnioueBble cnoBa: npodeccroHanbHoe BbIrOpaHWe, reHAepHbI acnekT, COTPYAHUKMU OpPraHoB BHYTPeHHUX gen, ¢asbl
BbIFOPaHWUA, IMYHOCTHbIE XapPaKTEPUCTUKM, CTaXK NPodeccMoHabHOM AeATEeNbHOCTY.

Problem formulation. Being a complex multicomponent construct that consists of mental, physical
and emotional exhaustion, professional burnout syndrome is more typical for representatives of
socionomic professions. Law enforcement officers (police) are special risk group.

High level of responsibility typical for police officer profession, contacts with persons of antisocial
behavior, constant emergency situations with unpredictable result, traumatic injury risk, mental and
physical overload are factors of chronic stress and may cause development of professional burnout
syndrome.
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