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Key words: The article deals with the student-centered teaching as an integrated part of
Maritime English, student- the communicative approach at the Maritime English learning process. The
centered approach, seafarers, modern marine industry requires a certain set of soft skills of future seafarers.
soft skills, group work. The communicative approach in the Maritime English learning process is

considered to be the most appropriate one giving the opportunities to develop
these skills. The required skills and opportunities are highlighted in the article.
The research is based on fundamental ideas and principles of the student-
centered approach such as individualization, humanization, differentiation
of learning and personal development. Student-centered learning reflecting
some ideas of the social constructivist view gives prominence to the activity
and the importance of communities of practice with others in the learning
process. The notion learning situation is clarified. It includes standards-
based goals for learning languages, multiple intelligences, affective filter,
brain compatible strategies, as a part of socio cultural theory. Consequently
this approach enables the teachers or instructors to choose the forms and
methods of teaching at different levels and with different initial data of the
cadets or students. The principle of selectivity of the learning context and
the forms of the subject under study are utilized for improving the learning
outcomes. The authors represent the practical issues of this approach at the
Maritime English classes. The following tasks are given in the research:
“Pass the Problem”, “The Same Problem”, “Trust Fall”, “Tell some stories”,
“Collaborative dialogue” or “Collaborative story” and the jigsaw activities for
the development of four language skills. Special attention is given to teamwork
and personal responsibility as well as to the various forms of group work for
the purpose of interconnection and collaboration. Such methods of student-
centered approach as case-based instruction, problem-based and project-based
learning and similar ones are considered to be advantageous and appropriate
for the Maritime English learning process.
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KOHCTPYKTHBICTCBKOTO ~TOIVISIAY, BiJI3HA4a€ AaKTHBHICTh 1

HAaBYAHHS MOPCBHKiil aHIIIificbKOi MOBH.

Bicnux 3anopizvkoeo nayionanvnozo ynieepcumemy. Iledacociuni nayku Ne 1 (34). 2020

VY crarTi po3mIAfaeThes CTYACHTCHKO-OPIEHTOBHHM MiAXiA A0 HaBYAHHS
K CKJIaJHUK KOMYHIKaTUBHOIO IMiAXOAy B IPOLECi BUBYEHHS MOPCHKOL
aHnIiicekoi MoBU. CyuacHa MOpPChKa raly3b BUMArae BiJf MaifOyTHiX MOPSKiB
HassBHOCTI MEBHOTO Habopy co(T («M’SIKUX») HaBUYOK. KoMyHikaTHBHUI
MiAXiJi y Tpoleci HaBYaHHS MOPCHKOI aHMIIHCHKOI MOBU BBAKAETHCA
HaWOIbII TigHUM 1 JopedHuM. BiH nae MOXIIMBOCTI Ui PO3BUTKY LHX
HaBUYOK. BHCBITIIIOIOThCA HEOOXiHI HABUYKHU TA MOXKINBOCTI BUKOPUCTAHHS
3a3HayeHoro migxoAdy. JocmimkeHHs 6a3yeTbes Ha GyHAAMEHTANbHUX 171e5X 1
MPUHIUIAX CTYIEHTCHKO-OPIEHTOBHOTO MiJIXOY, TAKUX SK 1HIWBIdyami3allis,
ryMaHizamisi, JaudepeHuiamiss HaBYaHHS Ta OCOOHCTICHUH PO3BUTOK.
CTyneHTCBKO-OpIEHTOBHUM MiAXin BigoOpaxkae peski imei coliaabHOrO
BaXKJIMBICTh
CIIUIBHOT y TNpOIECi HaBYaHHS KOMYHIKaIlii Ta BUBUCHHS 1HO3EMHOI MOBH.
Po3KkpuTO MOHATTS «HAaBYANbHA CUTyaliss». BOHO BKIIOYAE 11ii, 3aCHOBaHI Ha
CTaHJAapTax BUBUCHHS MOB, MHOXKUHI 1HTEJIEKTY, aeKTUBHMI (HinbTp, MO3KOBI
CTparerii sSIKk YaCTUHHM COILIIOKYNBTYpHOI Teopii. OTke, TaKui MigXifd Ja€ 3MOTy
BUKJIaJ[a4aM YU iHCTPYKTOpaM oOupaTé GOpMH Ta METOIM HABYAHHS Ha Pi3HUX
PIBHAX 1 3 PI3HUMHU ITOYATKOBHMHU JAHUMH KypCaHTIB UM CTyHeHTiB. [l
MOKPAIICHHS! BUXIIHUX PE3yJIbTaTiB HAaBYaHHS BUKOPHCTOBYETHCS NPHHIUII
BHOIPKOBOCTI HABYAJIBHOTO KOHTEKCTY 1 (hOPMHM TeM, 1110 BUBYAIOTHCS. ABTOPH
IPEACTABISIOTh MPUKIAIN MPAKTUYHOIO 3aCTOCYBAHHS TAKOTO IIJIXOAY Ha
3aHATTSAX 3 MOPCHKOI aHDMiCHhKOI MOBH. Y JOCTI/PKEHHI HaNalOThCS Taki
3apaHHs: «Bupimuti npobnemy», «Taka cama mpobiema», «IlamiHasa 3
JOBiporO», «Po3KaxiTh KiJbKa icTOpiit», «CripHUH Aianor» abo «ChigbHa
icTopis» Ta 3aBAAaHHS MO3AIYHOTO (IIMJIKa») TUITY AJSI PO3BUTKY YOTHPHOX
MOBJICHHEBUX HaBHYOK. OcoOnuBa yBara NpHAUIIETHCS POOOTI B KOMAaHI
i ocoOuCTii BiAMOBIAATBHOCTI, & TAKOX Pi3HUM (opMaM IpynoBoi poOOTH
3 MeToro criBnpani. Taki METOAM CTYAEHTCHKO-OPIEHTOBAHOTO MiJXOAY SIK
CUTyaTHBHE HaBYaHHS, TPOOJIEMHE Ta MPOESKTHE HABYAHHS TOIIO, YBAXKAIOTHCS
MPOMYKTHBHUMH H BiMOBiNaIOTh HABYAIBHIN METi, KIHIICBUM IIJISIM MTPOLECY

ISSN 2522-4360



Problem statement. The world maritime industry
states a number of requirements for the professional
qualities of seafarers. The task of higher marine edu-
cational institutions is to train future employees and
develop both their professional and personal skills.
This dual vision of the final goal of the whole train-
ing process enables the cadets to perform their duties
safely and effectively in future. The working environ-
ment of the seafarers is diverse in cultural, religious
and linguistic fields and they are supposed to be able
to adapt to fast-paced conditions of the international
crews and the adversities namely confined space,
vibration, change of time zones, everyday routine,
limited social circle. Furthermore the task of higher
marine educational institutions is to develop the
cadets’ desire for self-education or life-long learning
as a part of professional realization. This notion can
comprise the knowledge of one’s strengths and weak-
nesses, and thus person will manage to mitigate gaps
in personal development. The implementation of stu-
dent-centered learning strategies is one of the most
effective ways of achieving it.

Maritime English training or teaching field rep-
resents a variety of the studies of the researchers and
methodologists all over the world. General overview
is given by R. Ahmmed [1], N. Demydenko [2],
J.D. Navarro [3], H. Ahmed [4, p. 12-25], others [5].
The gap of the question in the study of the student-cen-
tered approach in Maritime English teaching process
is not studied to the full extent thus it determines
the purpose of the article. The study attempts to pro-
vide the practical issues of the mentioned approach.

The main material. The training process of
future seafarers should be student-centered. The
cadet or student being the subject or source of this
process gains the opportunities for personal vital
activity and development. The learning process
becomes personal oriented. It allows transforming
the cadets’ acquired subjective experience, what they
have already known and experienced, into required
professional knowledge, what they should learn, and
prioritizing properly.

Modern researchers regard the student-centered
approach as psychological and pedagogical princi-
ple of organization of educational and vocational
learning process which directly affects the effi-
ciency of the cadet's personality development. For
higher marine educational institutions such learning
is of particular importance due to the definition and
the possibility to choose the forms and methods of
teaching at different levels and with different ini-
tial data of the cadets, that is, his or her personal
experience and level of knowledge of the learning
material. Moreover the cadet has the opportunity
to express his abilities and to use the principle of
selectivity of the learning context and the forms of
the subject under study. The subjective experience

Herald of Zaporizhzhia National University. Pedagogical Sciences no. 1 (34). 2020

209

of the cadet is in constant interconnection with the
scientific content of the acquired knowledge and
practical skills during the learning process.

The basic ideas of student-centered approach
are individualization, humanization, differentiation
of learning. These concepts intersect with ideas of
personal development provided by Carl Rogers
(1983), Burnard (1999), Rogoft (1999). Carlile and
Jordan integrated the constructivist view of learning
and its importance with the activity, discovery and
independent learning. [6] Student-centered learning
also reflects some visions of the social constructivist
view, in emphasizing the activity and the importance
of communities of practice with others in the learn-
ing process.

Student-centered learning can be presented as the
continuum of the three concepts, namely the level of
student choice, student activity and the power; the
higher level of these concepts the more student-cen-
tered educational environment becomes [6]. The main
objective of the learning process is the creation of the
educational setting by means of context and methods
for self actuating and fulfillment of the personal skills
and capabilities of the cadet or student.

The ideas of taking responsibility for own learn-
ing, directly involving students in the learning process
and raising their social activities like collaboration,
meaningful communication, choice and cooperation
are highlighted by Lynch (2010) in the view of the
principles of the student-centered approach [7]. Some
of these principles are as follows: firstly, students
should develop their own knowledge by communi-
cation, critical thinking, and problem solving. These
skills are deservedly considered to the 21* century
skills. Secondly, learning of irrelevant materials
could be substituted by the students’ opportunity to
learn directly related materials to their real life and
future occupation.

The main procedural characteristic of the student
centered approach is determined as the learning situ-
ation [8]. Student-centered approach focuses on stu-
dents: what students need to learn (standards-based
goals for learning languages), how students learn
(multiple intelligences, affective filter, brain compat-
ible strategies, socio cultural theory). The learning
situation can be constructed with the consideration
of the following technologies: task based (the ele-
ments of the context are multi-level personal oriented
tasks), dialogue oriented (dialogue is didactic and
communicative environment of the learning process)
and role play (imitation of social and professional
roles under various time conditions). The algorithm
is “task — dialogue — play”. Such learning situation
requires the student engagement considering that
learning is improved when students are inquisitive,
interested or inspired, involved. Consequently allow-
ing the development of non-cognitive skills such as
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motivation, responsibility, work habits, social skills,
self -regulation.

The requirements to the competences of seafar-
ers of all ranks of the international fleet are stated in
the STCW Convention by the IMO. The mentioned
non-cognitive skills are of the utmost importance
in the view of the management requirements to the
seafarers, especially when they occupy the position
of senior officers. The skills often referred to as soft
ones are teamwork, leadership, critical thinking, pri-
oritization, decision making and problem solving,
motivation, human resources, cultural awareness,
communication strategies, self awareness (described
as personal and professional development, knowl-
edge of personal abilities, strengths and weaknesses),
self-control and self-regulation. The knowledge and
practical applicability of these fields should be devel-
oped during the course of study at the higher insti-
tutions. The English classes with the implementation
of the prominent principles of the student-centered
approach are considered to be one of the most appro-
priate ways and places for this development.

Maritime English as a subtype of English for
specific purpose is mostly taught and learnt via the
communicative approach, the goal of which is the
communicative competence of future seafarers. The
STCW requires the proper use of English in oral
and written forms [9]. The seafarers should use the
English language for professional and social pur-
poses, for on- and off- duty situations. Such efficient
level of English supposes the active involving into
the learning process: the participants, cadets and
teachers, are equally immersed. This way of learning
process actually reflects the principles of student-cen-
tered approach. The learning environment activates
the hidden capabilities of the individual and the group
as a community via the interconnection and collabo-
ration by means of various forms of group work. This
method of the maritime English teaching enables the
cadets to communicate complex professional and
social ideas in a clear and concise manner by means
of pair work (think-pair-share), small group work,
interviewing speakers.

The important point of the student-centered learn-
ing is the question of motivation with the consequent
success of the activity. It is appropriate to use the
elements of motivation, instruction and advancing
techniques. It gives the opportunity to create the con-
ditions for the pattern “expected success — personal
success — collective success”. This pattern enhances
the understanding or realization, development and
application of teamwork principles in the further pro-
fessional activities. Moreover the feeling of respect
for the other person and proper appreciation of every-
one's contribution to the success of the common
activity is regarded to be an important personal trait
to work under the conditions of international crews
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and is also developed during the teamwork activi-
ties. The respect for a partner is impossible without
self-esteem, that is the acceptance of the subject of
social or professional communicative interaction as
he or she is. We deal with the formation of tolerance
and intercultural dialogue. The crew at sea works as a
unique system all elements of which cooperate, inter-
connect and substitute one another in case of neces-
sity or emergency. The idea of “success of one person
is the success of the whole crew” is not just words in
the air; it means lives of the crewmembers and safety
of the environment. Thus creation of the teamwork
skills is of the significant value.

The active learning allows creating the conditions
under which the cadets become eager to communicate
while solving problems, formulate questions of their
own and search answer to the deliberative questions.
Learning with the help of teamwork gives the student
such abilities as teaching others, practicing by doing,
having skills of in group discussions, immersion in
audio-visual language environment, reading and also
listening to any person. It means the readiness for
discussion activities (explain, debate, or brainstorm
during class); cooperative and research learning, in
which cadets work in teams on problems and projects
under conditions that assure both positive interdepen-
dence and individual accountability.

An effective process of team work succeeds as
cadet acquires skills like individual responsibility and
accountability, constructive feedback, problem solv-
ing, knowledge of roles within a group (facilitator,
idea-generator, summarizer, encourager and so on).
For the development of teamwork skills the following
forms of work are worth being used. The task “Pass
the Problem”: cadets are divided into groups of 3 or
4, the first group is given the problem (the case con-
cerning the topic under study, such as any aspect of
marine legislation, emergency situations or disaster
at sea, engineering problems), their task during the
limited time is to identify the first step in solving it
or to determine the first reason of it or stating the first
lesson that can be learnt from this situation. Then the
task is passed to the second group and they identify the
second step, reason or lesson. The passing circle con-
tinues until all subgroups give their decision. The last
stage is the whole group discusses pros and cons of the
final result and how the subgroups manage to follow
the sustainability and sequence of the question. The
task “Fishbowl Debate”: teacher asks cadets to sit in
groups of three. Then the roles are assigned. The first
person takes one position on learning topic for debate,
the second person takes the opposite position, and the
third person takes notes and decides which side is the
most convincing and provides an argument for his or
her choice. And then teacher with the group summa-
rizes their discussions. The task “The Same Problem”
will add the elements of competitiveness between the

ISSN 2522-4360



groups thus enforcing the members of one group to
unite more closely for achieving the goal to win. For
this task the problem is given for all subgroups, some
tips can be presented but the task is to find answer or
solve it and then compare with others, the activity is
performed simultaneously. The group work of cadets
can also benefit from some dispute video; the main
task of teacher here is to allow cadets to choose the
topic. Tasks that get students trusting each other are
as follows. The task “Trust Fall” involves one team
member standing backwards, relying on the rest of
the team to catch them when they fall. Consider tasks
that have cadets sharing personal stories or informa-
tion about themselves with their team. This may be a
game of “Tell some stories” and through a series of
questions, one group has to guess which one is a lie;
or it may be a “Show and Tell” where group mem-
bers have to choose a photo from their mobile phone
to share with their group. Alternatively, the class is
shown a video and has one cadet sit with his or her
back facing the screen. The other group mates then
should tell the “blind” learner what they have seen
on the screen. The task “Collaborative dialogue” or
“Collaborative story” is one of the favorite tasks for
cadets. It is applied at the end of some topic or sec-
tion of program, some titles or essential phrases of
the topic are written down on pieces of paper, put into
box and mixed. Every team takes out randomly 2 or
3 items and during given time composes dialogue or
story on the topic. Then the cadets present their story
or dialogues. Any jigsaw type of work for language
activity is also very productive, it can be reading or
listening task, the extra-points are attentive listening,
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interdependence, interaction and complete immersion
into the learning process. Jigsaw tasks are an excel-
lent way to integrate the four language skills, as the
cadets read or listen to the text, or speak and listen to
others to reconstruct the information in the text.

The Maritime English gives the platform for wide
use of such methods of student-centered approach
as case-based instruction, problem-based and proj-
ect-based learning and similar ones. The question or
case or problem should be realistic, future job related,
the source of such tasks should be reliable. The
requirement to the cadets is the interest, motivation
and use of English as the target language. The prac-
tice areas for student-centered approach distinguished
by Maryellen Weimer’s are affected sufficiently at the
Maritime English classes [10]. The content of the
learning is future job related and authentic, the role of
the teacher is facilitating and instructing, the respon-
sibility for learning lies with the cadets, the processes
and purposes of evaluation coincide with the require-
ments of the future employment and the balance of
power is distributed evenly between the participants
of the learning process.

Conclusions. The student-centered approach
encourages independent thinking by means of assist-
ing the cadets in working out own strategies. The
independence of thinking and solving the problem is
highly required when they are aboard the ship. This
method prepares future seafarers, the officers of the
merchant fleet to take responsibilities. It helps to
develop the characteristics of lifelong learning such
as motivation, self-evaluation, time management and
skills to access information.
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