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The aim of the research is to investigate into the factors that promote the
formation of would-be English-as-a-foreign-language (EFL) teachers'
psychological readiness for teaching learners with disability in Ukraine.
According to the results of the literature analysis conducted, teachers'
attitude to their work in general depends on such factors as: prompt salary,
unbiased appraisals, positive behavior of students, presence of staff rooms,
friendly environment, availability of learning resources, small class size, less
distance from the school, selecting upper class as target market and teachers'
autonomy in choosing methods and forms of work. As for teaching learners
with disability, a number of educationalists report that teachers' attitude
depends on the severity and type of disability, as well as previous customized
psychological and pedagogical training.

The research conducted in 2018-2021 in Zhytomyr Ivan Franko State
University and engaging 96 Master's degree program students makes it
possible to ascertain that would-be EFL teachers' psychological readiness for
teaching learners with disability in inclusive setting immediately depends on
the prior customized training aimed at preparing students for problem solving
in inclusive classroom. The difference in average pre- and post-experimental
indices in groups 1 and 2 is 24,4% and 24% respectively, which proves the
reliability of obtained results. In the same time this index in group 3 is 29,2%
which can be explained by the fact of using the virtual Edmodo classroom
interactively: the only variable that distinguished instruction in group 3 from
groups 1 and 2 was the application of electronic session tests, case-studies as
home assignments after sessions 9-16 and 4 WebQuests suggested to students
as alternatives for the case studies. Thus, the systematic application of the
mentioned web-technologies in the virtual classroom can be considered an
additional factor that promotes the development of would-be EFL teachers'
psychological readiness for teaching learners with disability. This conclusion is
especially important for distant teacher training practiced by higher educational
institutions as new educational reality due to COVID-19 pandemic.
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®AKTOPH, 110 BIVIUBAIOTH HA IICUXOJIOTTYHY TOTOBHICTh MAUBYTHIX
YUYHUTEJIB AHIVIIMCBKOI MOBHM 1O HABUAHHS YUHIB 3 IHBAJIIJTHICTIO
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MeTor0 JOCHIIKEHHSI € BUSBICHHS (DAKTOpIB, SIKi CHPUSIOTH (DOPMYBAHHIO
B MaiOyTHIX YYMTENiB AHIIIHCHKOI MOBHM (SK 1HO3EMHOI) MCHXOJOT1YHOI
TOTOBHOCTI JI0 HaBYaHHS YYHIB 3 IHBaJiIHICTIO B YKpaiHi. BiamosinHo 10
pE3yJbTaTiB MPOBEACHOTO aHAII3y HAyKOBHX JXKEPET, CTABJICHHS BUUTENIB J10
HeJarorivHol AisUTBHOCTI 3arajoM 3aJIeKHUTh BiJ TaKuX (DakTopiB, SK BUACHA
3apo0iTHA MJIaTHS, HEYNepeKeHe CTaBJICHHS, NPUHHATHA MOBEIiHKA YYHIB,
HAsBHICTb Y4YUTENbChKOI (KaOiHETIB AL TEpCOHANy), KOM(OPTHI YMOBH
poboTH, MOCTYNHICT HABUAJBHUX PECYypCiB, HEBEIMKUIl po3Mip Kiacis,
HEBeJIMKa BIJICTaHb JI0 IIKOJH, MOIIUBICTh MpPAIIOBATH 3 JITbMH 3 BHUILUX
BEPCTB HACEJICHHS, & TAKOXK aBTOHOMisl BUMTENsl B migOopi meromiB i (opm
pobotu. [llo crocyeTbesi HABYaHHS YUHIB 3 IHBAJIIIHICTIO, TO, SIK yBa)XKa€ HU3Ka
JOCTIJTHUKIB, CTaBICHHS M0 HUX YUYHUTENIB 3aJCKUTh BiJl BaXKKOCTI Ta THITY
IHBAJIIJTHOCTI, a TaKOX BiJl HASIBHOCTI CIELIaTbHOI TOMEPEIHBOI MCUXOJIOTO-
HearoriyHoi MirTOTOBKY.

Jocnimxenns, nposeaene y 2018-2021 pp. B JKutomupcbkoMy Aep:kaBHOMY
yHiBepcuTeTi iMeHi IBana @paHka, ske 3amydmno 96 cTyAeHTiB-MariCTPaHTIB,
JIO3BOJISIE MiITBEPAUTH BUCHOBOK, IO MICUXOJIOTTYHA TOTOBHICTh MalOyTHIX
YUUTEIIB 0 1HKJIIO3UBHOTO HABUYAHHS YUHIB 3 IHBAMITHICTIO O€3M0CEPEIHBO
3aJICKUTh Bl TPOXOKECHHSI HUMH CIICIIiai30BaHOTO KypCy, 1[0 nepeadadae
HiATOTOBKY A0 BUPIMICHHS MPOOJEMHHMX CHUTyalild B iHKIIO3MBHOMY Kiaci.
Pi3Huns cepeHbO3BaKEHUX MOKA3HUKIB JI0- Ta MiCIAEKCIEPUMEHTAILHOTO
3pi3iB y rpymnax 1 i 2 cranoBuna 24,4% ta 24% BiIMOBIHO, IO CBITYHUTH
PO HAAIMHICTE OTPUMAaHMUX Pe3ynbTaTiB. BogHOYac pi3HHUIM BiANOBIAHUX
MOKAa3HUKIB y Tpymi 3 cranoBuia 29,2%, 110 MOKHA MOSICHUTH J10IaTKOBHM
IHTEepAaKTUBHIM BHKOPHCTAHHSIM Yy HIM BIpTyaJbHOTO HaBYAIBHOTO
cepenounia Edmodo. OcranHe Oyi0 €IMHOIO 3MIHHOIO, IO BijApi3HsIa
HaBUaHHS y rpymi 3 Bix HaBuaHHS B rpynax 1 i 2. CTyneHTH BHKOHYBaTH
CIIEKTPOHHI TECTH JI0 KOXKHOTO 3aHATTS, PO3B’A3yBaIN KeHCH (AK 3aBIaHHS
JUTSL CaMOCTIiHOT poOOTH A0 3aHATh 9-16), a Takok Malud BUKOHATH 4
BEOKBECTH, 3alPONOHOBAHI SK aNbTEpHATHBA IO PO3B’SI3aHHSI OKPEMUX
KeiiciB. TakuM 4rHOM, peTymsipHE BUKOPHCTAHHS 3a3HAYEHUX BEOTEXHOIOT1H
y BIpTyaJpHOMY Kjaci MO)XXKHa BBaXKaTH JOJATKOBHM (aKTOPOM, IO
MO3UTHBHO BIUIMBAE HA PO3BUTOK y MaMOYyTHIX YYHMTENiB MCHXOJOTIYHOI
TOTOBHOCTI JI0 HABYaHHS YYHIB 3 1HBAJIHICTIO. TAKHI BUCHOBOK € 0COOJIMBO
3HAYYIUM I OpraHizamii MmArOTOBKH CTYACHTIB B yMOBaX TUCTAHIIHHOL
BUIIOi ocBiTH B nepion nanaemii COVID-19.
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Introduction. As it is reasonably stated by J. Nyam
& T. O. William-West [1], no school system can have
higher achievement than the level of teachers’ motiva-
tion. The latter definitely cannot be viewed as the only
factor that affects learners' outcomes but its impor-
tance has been acknowledged both by psychologists
and educationalists (A. Bishay, 1996; D. Alexander et
al., 1994; E. S. Atkinson, 2000 etc.) [2; 3; 4]. Particu-
larly crucial is it in the context of teaching learners
with disability, as general educators are exposed to
additional challenges connected to: individual limi-
tations in children's academic performance and the
resulted need for channeling their efforts to adjusting
teaching approaches, strategies, methods, means and
learning environment to learners' special educational
needs (SEN); the need for overcoming the reluctance
of other teachers, learners or their parents to accept
educational inclusion as a normal school reality; psy-
chological barriers that can be found in learners with
disability etc.

As a literature analysis showed, there is a number
of researches aimed at highlighting the factors that
can motivate teachers for higher professional perfor-
mance. These works are mentioned further in this arti-
cle. Besides, a number of educationalists dedicated
their studies to researching into the factors that pro-
mote teachers' acceptance of inclusive education. But
in the same time no scientific works that would name
and classify the factors developing would-be EFL
teachers' psychological readiness for inclusion have
been found. Thus, the topicality of singling out such
factors is obvious as it can shed light on the peculi-
arities of correspondent pre-service teacher training.

The aim of this research was formulated as: to
investigate into the factors that influence pre-service
EFL teachers' psychological readiness for teaching
learners with disability in Ukraine.

According to N. Nyam and T. O. William-West
[1], there is a number of psychological factors that
can motivate teachers for staying in the profession
and higher performance. The authors consider timely
and regular salaries the key motivational factor. In the
same time, according to N. Nawaz and H. Yasin [5],
not only prompt salary (that is also viewed as a key
factor) but unbiased appraisals, positive behavior of
students, presence of staff rooms, friendly environ-
ment, availability of learning resources, small class
size, less distance from the school, selecting upper
class as target market and autonomy given to school
teachers — all these factors play motivational role.
Reversely, negative impact on their motivation is cre-
ated by: low wages, low status in the society, lack of
career advancement opportunities, high teacher-pupil
ratio, poor work environment, inadequate fringe ben-
efits, and irregular payment of salaries [6].

As for the reasons that make teachers resistant
to accepting inclusive education, E.A. Kirillova &
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A.T. Faizrakhmanova [7] believe that these are con-
nected to "the lack of systematic, complex psychol-
ogy and pedagogical knowledge and technologies,
special monitoring researches directly concerning
the experience of inclusive education". According to
the research by A. de Boer and A. Minnaert [§] only
“training and experience with inclusive education
and pupils’ type of disability” can improve teachers’
attitude. Thus, the integral factor that has a negative
effect on teachers is their insufficient vocational train-
ing [7, c. 648]. Th.V. Sabella in the abstract to his
PhD dissertation thesis keeps to the same point stat-
ing that teachers in El Salvador and Slovenia view
training on disability and inclusion as the factor that
determines their agreement to accept the latter [9].
A lack of resources, and materials become a barrier
to inclusion.

According to the studies mentioned above, the key
prerequisite for developing would-be teachers' psy-
chological readiness to teaching learners with disa-
bility is customized training. To verify this statement
and also to find out other factors that motivate stu-
dents for accepting learners with disability in inclu-
sive setting, an experiment was conducted in Zhyto-
myr Ivan Franko State University, Foreign Philology
Department, in 2018-2021. It embraced 96 would-be
EFL teachers: 46 Master's degree day depart-
ment students in March-May 2018-2019 (group 1),
12 Master's degree extramural department students
in October-November 2019-2020 (group 2) and
38 Master’s degree day department students in Sep-
tember-October 2020-2021 (group 3). All of them
were assigned to experimental condition and sup-
posed to study the course entitled “Foreign Language
Education of Learners with Special Educational
Needs”. It embraced 16 interactive workshops at the
day department and 8 — at the extramural one. Stu-
dents of the latter were supposed to study the rest of
the material independently. The mode of learning was
blended in all groups: all workshops were conducted
by means of face-to-face interaction. Besides, all the
session materials and a module test were provided
in a virtual Edmodo classroom. Group 2 (extramu-
ral department students) were also supplied with
course books (ILep6a, 2019) if they preferred paper
format to electronic one. Group 3 (day department
students) were also supposed to do electronic session
tests, solve cases and do WebQuests in their virtual
Edmodo classroom as independent work.

All the workshops were aimed at developing stu-
dents' psychological, theoretical and practical read-
iness for inclusive teaching learners with disability.
The content of the course was selected on the prem-
ises of its effect on developing would-be teachers’
readiness for inclusive instruction and also of its prac-
tical usability. Such methods as simulation, role-play,
case-study, peer-mentoring etc. were used. The forms
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of work were mainly interactive: pair and small group
activities were prioritized. All 3 groups were exposed
to the same questionnaire prior to and after the course
to define their initial and resulted levels of readiness.

Table 1 above represents the first 3 questions of
the questionnaire aimed to reveal motivation and ori-
entation aspects of psychological readiness (columns
1-2) and the pre-experimental questionnaire appli-
cation results in all groups (columns 3-5). Students
were supposed to agree or disagree with statements
using 5-point Likert Scale, whereby “1” meant “I dis-
agree” and “5” — “I agree”. Average indices are pro-
vided above.

Table 2 demonstrates the effect that the teacher
training course mentioned above had on the average
indices of students' psychological readiness.

Comparing average psychological readiness indi-
ces from tables 1 and 2, a conclusion can be made
that customized teacher training positively affects
would-be teachers' psychological readiness for inclu-
sive teaching of EFL learners with disability.

Conclusions. As figure 1 reveals, the difference in
average pre- and post-experimental indices in groups
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1 and 2 is 24,4% and 24% respectively which proves
the reliability of obtained results. It has no significant
difference which proves that studying a customized
course aimed at developing would-be EFL teachers'
ability to problem-solve in an inclusive classroom is
a crucial factor in raising their correspondent psycho-
logical readiness. In the same time the same index in
group 3 is 29,2% which is higher than in groups 1 and
2. It can be explained by the fact of using the virtual
Edmodo classroom interactively: the only variable
that distinguished instruction in group 3 from groups
1 and 2 was the application of electronic session tests,
case-studies as home assignments after sessions 9-16
and 4 WebQuests suggested to students as alterna-
tives for the case studies.

Thus, the regular use of case-studies, WebQuests
and electronic tests in the virtual classroom is an
additional factor that promotes the development of
would-be EFL teachers' psychological readiness for
teaching learners with disability. This conclusion
is especially important for distant learning mode of
higher education that is a new educational reality due
to COVID-19 pandemic.

Table 1
Pre-experimental investigation of pre-service EFL teachers’ psychological readiness
for teaching learners with disability (a self-assessment questionnaire extract)
Readiness Stat Group 1 Group 2 Group 3
aspects atements (average points) | (average points) | (average points)
Motivation 1. I am psychologically ready for teaching 2,36 2,4 2,4
aspect children with disability in my class. (47,2%) (48%) (48%)
Orientation  |2. I am ready to ensure their right for proper
aspect education despite the lack of acceptance 3,74 3,62 32
manifested by teachers, other learners and (74,8%) (72,4%) (64%)
their parents.
l3. Iam reg(tllylf (tio iIL\{?stt my dtimf al(liq eﬂ;(l)lrttiilto 2.52 2.6 2,77
earners with disability understanding tha
will have to do it systcz,’matically. ¢ (50,4%) (52%) (53,4%)
Table 2

Post-experimental research into pre-service EFL teachers' psychological readiness for teaching
learners with disability (a self-assessment questionnaire extract)

Readiness Statements Group 1 Group 2 Group 3
aspects points points points
Motivation | 1. I am psychologically ready for teaching children with 4,04 3,9 4,12
aspect disability in my class. (80,8%) (78%) (82,4%)
Orientation |2. I am ready to ensure their right for proper education despite 404 495 44
aspect the lack of acceptance manifested by teachers, other learners @3 4’ 8%) (83"/) @3 8"V )
and their parents. 070 ’ ?
3. I am ready to invest my time and effort into learners 4 407 492
with dlsab111ty understanding that I will have to do it (80%) (81.4%) (84.4%)
systematically.
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Figure 1. The difference in pre- and post-experimental indices
of would-be teachers’ psychological readiness for inclusion
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